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ABSTRACT 

Describing the goals for student equity developed by 
California's Cypress College, this Plan provides data on outcomes and 
projections for each goal through 1997 and strategies to be 
undertaken to meet those goals. Following an executive summary, 
introduction, and time line of student equity activities from April 
1993 to spring 1995, data are provided on the following five goal 
indicators: access, course completion, transfer, degrees and 
certificates awarded, and basic skills and English as a Second 
Language completion. For each goal indicator, the Plan provides an 
overview of the status of the goal by the college's Student Equity 
Committee (SEC) and a table of barriers or needs, activities to 
respond, the person or group responsible for the activity, the 
funding source, and a time line for completion. A summary is then 
provided of results from a 1994 survey of the campus climate, 
including data from student, faculty, and staff responses and a table 
of barriers, activities, responsible parties, funding, and time line 
for improving the campus climate for each group's responses. 
Appendixes provide the subchapter on student equity from the 
California Code of Regulations, a list of SEC members, a description 
of services provided by 34 campus programs that foster student 
equity, and the campus climate survey instruments. (HAA) 
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EXECUTIVE SUMMARY 



Contact person for further information 
Dr. Pat Stanley, Executive Vice President, Cypress College 



The goals for Student Equity at Cypress College are: 

Access; By 1996, the ethnic distribution of the enrollment will reflect that of the adult 
population of the North Orange County Community College District service area. 

Retention (Successful Course Completion!: 1) Historically underrepresented groups will 
reflect campus mean by 1998. 2) The standards and rigor of all courses will be maintained by 
compliance with criteria in the California Community College New Curriculum Handbook, 
maintaining or increasing the number of course articulation agreements with the CSU and UC 
systems and meeting all WASC accreditation standards related to instructional delivery. 

Transfer: 1) The total number of students who transfer will increase by 10% each fall to 628 by 
1997, as indicated for each target group on the chart on page 18. 2) The ethnic distribution of 
the transfer student will be equal to that of the enrollment four years earlier. 

Degree & Certificate Completion; 1) The total number of degrees and certificates will increase 
10% a year to 1040 degrees and 463 certificates awarded by 1997-98, as indicated for each target 
group on the chart on page 22. 2) The ethnic distribution of recipients will be equal to that of the 
enrollment four years earlier. 

ESL & Basic Skills: The percentage of students from target groups that fall below the means for 
successfully completing the degree-applicable course in the discipline within three semesters of 
having completed the final ESL or Basic Skills courses will bring those groups up the college 
mean by 1998. 

The groups for whom goals have been established are: Disabled; Blacks; Filipinos; Hispanics; 
Native Americans, Pacific Islanders; and Others. 

To meet these goals, the college has established. 

► An evaluation team of individuals to do an annual review of progress towards the goals 

► New programs to assist members of the targeted groups, i.e., Puente Writing Lab, 
expanded tutoring to the community and expanded tutorial space on campus; consolidated 
ground-level DSPS Center; and specially-funded projects 

► Continuation of programs assisting the targeted groups, listed in Appendix C 

Resources targeted for these purposes include General, EOPS, Staff Development, Student 
Activities, Multicultural, VATEA, Matriculation, Financial Aid, Transfer Center, and Adult 
Continuing Educations funds. 
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CYPRESS COLLEGE STUDENT EQUITY PLAN 



INTRODUCTION 

The process of developing the Student Equity Plan began in the fall of 1 993, with a meeting of interested 
parties representing the two colleges in the North Orange Community College District. After discussion and 
deliberation, it was agreed that each campus should develop its own Student Equity Plan, reflecting the 
unique characteristics of each student body, faculty and resources. Cypress College began the development 
of its Student Equity Committee with representatives of the Academic Senate, Adult Continuing Education, 
management, faculty, classified staff and student body, who began to meet to determine the process and 
procedures necessary to fulfill the expectations of the spirit of equity. The District office served in a 
coordinating role to facilitate the flow of information to the Chancellor and Board of Trustees. 

The Cypress College Student Equity Committee was aware that the major factor in driving the plan would be 
research, both demographic and campus climate. The District Information Services Department provided 
extensive statistical data that is routinely compiled to track student demographics and performance and, with 
the efforts of the Research Sub-Committee chair and the staff of Information Services, the necessary 
information was gathered and the Committee was able to proceed. 

In drafting the plan, the development committee worked from a set of principles that guided both the form 
and content of its work. It was agreed that the guidelines published by the California Community College 
Academic Senate would be followed as closely as possible with special commitment to academic rigor and 
standards, and that the activities to overcome barriers would be realistic and attainable. The committee 
realized that ultimately the success of the Student Equity Plan would be dependent on the ownership of it by 
all of the college constituencies and has made concerted efforts to educate the staff and students of Cypress 
College on the importance of the commitment of the campus to the success of all its students. 

The Student Equity Plan is organized around the five goal indicators: Access, Course Completion, Transfer, 
Degrees and Certificates, and Basic Skills and ESL. Each section of the plan contains an introduction 
covering an overview of committee considerations, a graph that includes the definition of the goal indicator, 
the goal itself, baseline data, and a chart covering the barrier, activity, responsibility, funding and time line 
aspects of the plan. 

The implementation activities described were formatted into strategies directed at specific target groups 
through the intensive work of the Student Equity Plan Committee, a shared governance body. A modified 
version of the California CPEC survey of faculty, staff, and students assessed campus climate; current 
strategies were identified and the need to strengthen these or add others was discussed by the committee. 

Two years of extensive analysis and discussion within the committee and networking with the college 
community produced the strategies directed toward specific target groups that appear in the plan. 

Critical to the long-term effectiveness of the Student Equity Plan at Cypress College, it is essential that 
evaluations take place on a yearly basis, ex' as often as needed to provide a meaningful endeavor. To this end, 
we have included individuals from various segments of campus and community to aid in the evaluation 
process. Responsible parties from each area of evaluation are included in this document. Future planning 
will be contingent on campus resources. 
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CYPRESS COLLEGE 
STUDENT EQUITY TIME LINES 



April, 1993 
May, 1993 
June, 1993 

June-September, 1993 
October 1, 1993 
October 26-29, 1993 
November 4, 1993 

December 9, 1993 

February-May, 1994 

February 24, 1994 
March 10, 1994 



Information Services and campus representatives convene a 
meeting at the District Office to discuss research needs for Student 
Equity Plan development. 

Student Equity Committee is formed through input from Academic 
Senate, faculty, administration, CSEA, Associated Student Body, 
and community groups. 

Demographic data is gathered from cities served by college to aid in 
making decisions regarding Student Equity goals. 

Student Equity research committees formed to determine research 
needs and sources of data collection to be presented and approved 
by the full committee. 

Student Equity Committee member attended "Developing Student 
Equity Plans" workshop at Rancho Santiago College sponsored by 
FACCC and Academic Senate. 

Chair of the Student Equity Committee attended workshops at the 
Chancellor's Fall Conference to keep informed regarding issues 
impacting Student Equity. 

Full membership of the Student Equity Committee meets. Sub- 
committees are formed on Campus Climate, Campus Program 
Assessment, Research, and Finance. Campus Climate Survey is 
introduced and approved for use. 

Research subcommittee chair briefs committee on research 
methodology. Radius for access component of plan is determined. 

Student Equity data development led by Informational Services and 
Research Committee. 

Format for writing the Student Equity Plan is determined. 

Climate Assessment Survey Subcommittee chair submits Climate 
Assessment Survey to full committee and seeks input relevant to 
needed changes. 



March 17, 1994 



March-May, 1994 



April 10, 1994 
April 14, 1994 

April 28, 1994 

April-May, 1994 

May 16, 1994 
May 20, 1994 
November 21, 1994 



December 1, 1994 
December 8, 1 994 
December 15, 1994 
December 16, 1994 



Campus Climate Assessment Survey is approved and the 
distribution system is devised to solicit responses from each 
constituency group (student, faculty, and staff)- Provisions are 
made for research analysis, formatting, compiling, and analyzing 
data. 

Organization teams are developed around five required sections of 
the Student Equity Plan: Access, Course Completion, Degrees and 
Certificate Completion, ESL and Basic Skills, and Transfer. All 
sections of the Student Equity Plan were submitted by the 
organizational teams after being reviewed by constituency groups. 

Campus Climate Assessment Survey is distributed to all campus 
constituency groups. 

Chair of the Student Equity Committee attended two workshops at 
the Chancellor’s Spring Conference to keep informed regarding 
issues impacting Student Equity. Campus Climate Assessment data 
is analyzed. 

Organizational teams submit the respective sections of the Student 
Equity Plan to full committee, after receiving input from key 
faculty, staff, and students. 

Subcommittee chosen from the full committee to format and edit 
the Student Equity Plan. 

First draft completed. Plan is submitted to full committee. 

Second draft is submitted to full committee for review. 

Draft is submitted to Shared Governance. 

a. Documents to be mailed to Academic Senate (20), Associated 
Students (20), Division Deans (10), CSEA President (1). 

b. President to send letter to staff inviting them to pick up copy 
for reaction (50). 

Meeting to fuse Shared Governance input. 

Academic Senate ratification. 

President's Advisory Cabinet ratification. 

President's Ratification 
(iv) 
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Final draft to DEC 



December 17, 1994 
January 9, 1995 
January 24, 1995 
Spring 1995 



Plan submitted for placement on Board of Trustees docket. 
Plan submitted for Board of Trustee approval. 

Plan submitted to State Chancellor's Office. 
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Goal # 1 : Historically underrepresented groups will reflect the campus mean by 1998. The chart on 

page 1 1 indicates the current differences between the campus mean and historically 
underrepresented groups. The objectives are to: 
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55% to 57% in 1995-96 
57% to 60% in 1996-97 
60% to 63% in 1997-98 

Raise the percentage of American Indian students who successfully complete 9-12 units with A,B,C, or 
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Goal #2: Ensure that the ethnic distribution of recipients is equal to that of the enrollment in Fall, 1992, 

as indicated on the chart on page 22. 
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The chart on page 28 indicates the baseline data from Fall, 1991, upon which the following objectives are 
based: 
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SUMMARY OF RESULTS 



0 

IKiC 



X o 



CO 



<L> 



v; 

a 



&> 

c 

<L> 

bo 

CO 

S3 

O 



vo cn as r- vn ooor^rs r- o o rs 
o m ^ h \o mmmcN 



CD 

00 



<N 

I 



a 

<u 




On 



HO 

00 



GO 

00 



— — a 

<N <N 00 00 00 
■*3- m m m 



m on vo 
oo oo oo 



<u s 

#N 

C/5 +-> 





o 

ERIC 



o 

T 



00 



(Staff) Bureaucratic: 3 1 .5% 

(Students) Bureaucratic: 3 1 .2% 

(Students) Hard: 28.0% 

(Faculty) Structured: 26.4% 

(Staff) Structured: 23.3% 
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INTERACTION WITH FACULTY (students, 2 - 4) 
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The others received fewer than 15% positive responses. 

On questions 4 and 5, students reported discussing topics relating to race, ethnicity, or women’s issues with between 34.4^ 
and 49.4% of various groups. 



On question 6, students reported interaction on campus with students from other racial-ethnic groups through classes (94. 1%) 
and study groups (67.2%). All other situations were below 50%. 
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The first questions dealt with perceptions of the actions of administrators in 12 areas. On both surveys there were over 90% 
positive responses to eight of the 12 items, and the only items with lower than 80% positive answers dealt with resentment of 
efforts to develop an inclusive student body, faculty, or staff; these responses ranged from 67% to 73% positive. 



The second question dealt with administrators providing leadership on a variety of issues. The only items for faculty that had 
a positive response below 75% were "quality of public service” (74.3%), "campus life for faculty” (68.6%), and "quality of 
research” (63.3%). All items on the staff survey received positive responses above 75%. 
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The last question dealt with how the respondents felt they were viewed on the campus. Of the ten pairs of adjectives, only one 
received more than 10% negative responses on each survey ("Tolerated on campus,” students - 30.8% and faculty - 1 1.7%; 
and "Discouraged,” Staff - 10.9%). 
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to the institution’s mission” (80.0% positive). 

The last attitude question on the staff survey asked for level of agreement with 14 statements about the campus. Only five had 
a total response above 50%, and all of these had a positive response of at least 84%. The lowest positive response among the 
other nine items was "diversity of the administration” (71.0%). 
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One final note: according to the tabulator, there were 480 variables on the student survey, 520 on the faculty survey, and 
655 on the staff survey. “It is this observer’s opinion that questionnaires of these lengths are too long when asking for 
respondent’s opinions.” 
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Responsible Persons/Groups for 
Evaluation of Student Equity 
Progress 



Access 



Counseling Staff 
Counselor, EOPS 
Director, EOPS 
Director, Financial Aid 



DSPS Staff 

Executive Vice President 
MIS 

Outreach Coordinator, EOPS 



Course Completion 

Academic Senate 
Associated Students 
Faculty 
Job Placement 
Math Learning Center 



Matriculation 

MIS 

Multicultural Committee 
Student Educational 
Development Center 



Degree and Certificate Completion 



Articulation Officer 
Counseling 

Curriculum Committee 
Dean, Admissions & Records 



EOPS 

MIS 

Transfer Center 

Vice President, Instruction 



ESL and Basic Skills 



Administration 
Admissions & Records 
Associated Students 
Counseling 



Articulation Officer 
Counselors 

Dean, Admissions & Records 



ESL Department 

Faculty 

MIS 

SEDC/EOPS 

Transfer 

Division Deans 
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The individuals listed on page 64 as responsible for evaluation will meet in early fall of each year 
to assess the progress made toward each listed goal and objective. This meeting will be convened 
as soon as possible after the data related to previous year enrollments, course completion, 
curriculum, committee action, degree and certificate completion, and ESL/Basic Skill completion 
have been summarized and distributed by the District Management Information System. These 
individuals will compile a summary report related to the progress toward the goals and objectives 
and submit that report to the College President and the Executive Vice President before the 
completion of fall term. If goals and objectives for the specified year have not been met, the 
individuals involved in the evaluation process will make recommendations to address the need. 
The reports, after review by the President, Executive Vice President, and the campus Budget and 
Planning Committee, will be disseminated to interested parties on campus. 

Methodologies used for evaluating will include, but not be limited to: 

4 Data analysis related to 

-enrollment by ethnicity 
-successful course completion 
-transfers by ethnicity 

-degrees awarded and certificates completed by ethnicity 

4 Matriculation/orientation reports and data 

4 Reports of all programs related to support for underrepresented students, such as 
those listed in Appendix C 

4 Participation reports for Staff Development activities related to meeting needs of 
underrepresented students 

4 Curriculum Committee actions related to course standards and rigor 

4 Interim Accreditation Report 



The annual review model described above can be graphically depicted as 
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Appendix A 

September Board of Governor’s Agenda Item 

Subchapter 4 (commencing with Section 54220) is added to Division 6 of Title 5 of the California Code of 
Regulations to read: 



Subchapter 4. Student Equity 

54220. Student Equity Plans. 

(a) In order to promote student success for all students, the governing board of each community 
college district shall adopt, by July 1. 1994. a student equity plan which includes for each college in 
the district: 

(1) Campus-based research as to the extent of student equity and as to institutional barriers to 
equity in order to provide a basis for the development of goals and the determination of what 
activities are most likely to be effective: 

(2) Goals for access, retention, degree and certificate completion, ESL and basic skills 
completion, and transfer; for each of the historically under-represented groups as appropriate: 

(3) Implementation activities designed to attain the goals, including a means of coordinating 
existing student equity related programs: 

(4) Sources of funds for the activities in the plan: 

(5) Schedule and process for evaluation: and 

(6) An executive summary that includes, at a minimum, the groups for whom goals have been 
set, the goals, the initiatives that the college or district will undertake to achieve these goals, the 
resources that have been budgeted for that purpose, and the district official to contact for further 
information. 

(b) These plans should be developed with the active involvement of all groups on campus as 
required by law, and with the involvement of appropriate people from the community who can 
articulate the perspective and concerns of the historically under-represented groups. 

(c) The board-adopted plan shall be submitted to the Office of the Chancellor, which shall publish 
all executive summaries, sending copies to every college and district, the chair of each consultation 
group that so requests, and such additional individuals and organizations as deemed appropriate. 

(d) Definitions. For purposes of this section the following definitions will apply: 

(1) Historically Under-represented Group. "Historically under-represented group" means any 
group for which the percentage of persons from the group who enroll and complete their educational 
goals is now, and historically has been, significantly lower than the percentage that members of that 
group represent in the adult population of the state. The Board of Governors has determined that, 
on a statewide basis, ethnic minorities, women, and persons with disabilities are historically under- 
represented groups. 

(2) Ethnic Minorities. "Ethnic minorities" means American Indians or Alaskan natives, Asians 
or Pacific Islanders, Black and Hispanics. A person shall be included in the group with which he or 
she identifies as his or her groups, but may be counted in only one ethnic group. These groups shall 
be more specifically defined by the Chancellor consistent with state and federal law. 

NOTE: Authority cited: Section 70901, Education Code Reference: Sections 66010.2, 66012.7, 
66030, and 70901, Education Code. 



67 138 



O 



CYPRESS COLLEGE 
STUDENT EQUITY COMMITTEE 



APPENDIX B 



ADMINISTRATION 
Fred Calhoun 
Sherrill Amador 
Larry Mercadante 
Michael Rosier 
Diane Henry 
Patricia Stanley 


Director, SEDC/EOPS 

Vice President, Instruction 

Vice President, Student Development Services 

Dean, Business/Computer Information Systems 

Dean, Physical Education 

Executive Vice President 


FACULTY 

Kaleta Brown 
Dana Brown-Klein 
Cy Edwards 
Trish Geddes 
John Lehman 
Dulce Noor 
Cindy Owens 
Eldon Young 


President, Academic Senate 
Health Science 
Social Science 

Chair, Multicultural Committee 
Language Arts 
Adult Education 
Counseling Division 
Language Arts 


CLASSIFIED 
Jackie Ha 
Maria Lee 
Hortensia Modregon 
Cindy Sands 


Financial Aid 

SEDC 

EOPS 

Admissions and Records 


STUDENT 
Cynthia Bui 
Andrea Fuhrmann 
Aaron Hatch 
Morris Solorzano 


Associated Student Body, Student 
Disabled Student Programs and Services, Student 
Associated Student Body, Student 
Associated Student Body, Student 


COMMUNITY 

Olga Flournoy 
Raul Medrano 


Community Activist 

Minority Business Development Project 


ALUMNI 

Leo Perez 


University of Southern California, Student 
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Access 

and 

Student 

Support 



Admissions & Records 

The office of Admissions and Records is involved in almost every aspect of a student's 
association with Cypress College, beginning with student inquiries concerning admissions 
and culminating with the student's graduation. The office is responsible for processing all 
domestic and foreign undergraduate applications for admission and re-admission; main- 
taining all academic records; performing evaluation of transfer units; carrying out on-line 
computer registration processes, and handling student requests with regard to verification, 
transcripts, and other specific requirements. 

A brief menu of services includes: address changes, admissions applications, advanced 
high school placement, degree application, disqualifications, grade point average (G.P.A.) 
verification, name changes, petitions, program changes, re-admission, residence require- 
ments, transcript requests, veterans' affairs, and withdrawal from college. 
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Adult Re-entry 

The Adult Re-entry Program provides an opportunity to expand views and increase 
personal, academic, and vocational self-fulfillment in a supportive environment. The 
program is a service of the Career Planning Center and is located in the Humanities 
Building, room 248. If a student is returning to school after being away for a time, the 
program can help make the transition easier. 

The Re-entry Program offers 

Counseling — career, academic, personal; 

Community and campus resources — information regarding registration, 
child care, special classes, tutorial assistance, financial resources and 
much more; 

Support groups, exploration of issues, companionship and support; 
Workshops; 

Information on traditional and traditional careers; 

Assistance with registration and orientation. 

Adult Re-entry works in conjunction with career planning. 
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EOPS 



The Extended Opportunity Programs and Services (EOPS) are designed to assist low- 
income and educationally disadvantaged students enroll and succeed in higher education. 
The staff of EOPS is composed of professionals and students who have received special 
training in providing assistance. EOPS provides assistance to qualified students in the 
following areas: 

Outreach, Recruitment and College Orientation 

Services include registration assistance, college information, and referrals. 

Counseling 

Types of counseling available include academic vocational career, personal, 
retention, and transfer. 

Instructional Support Services 

These include tutoring, basic skills instruction, and personal development 
instruction. 

Financial Assistance (to qualified students) 

Kinds of assistance include grants, Work Study employment, and internships. 

Special Activities 

Among the activities offered are cultural awareness events, the Mentorship 
Program, and social events. 

Educational Equipment/Material Usage 

Students have access to typewriters, computers, computerized instructional 
programs, video players and cassette records, video instructional tapes, and other 
equipment. 

EOPS is located in Tech. Ed n, room 213. 



74 



145 



General 

Student 

Support 



Assessment Center 



Cypress College assists students in the planning of their academic future by the assessment 
of: 

English reading and grammar skills; 

English as a Second Language listening and reading skills; 

Math level from elementary algebra to calculus and analytical geometry; 

Student college profile. 

Assessment is located on the second floor of the Technical Education II building. 
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Matriculation 



Matriculation is a process bringing a first-time student and the college into a partnership 
for the purpose of reaching the student's goal. The college has a responsibility to provide 
the student with the following services needed for a successful partnership. 

Student Rights 

All matriculated students have the right to challenge or appeal any step in the 
matriculation process including: 

Enrolling in any class for which you meet necessary prerequisites; 

Challenging course placement decision; 

Requesting a waiver of prerequisites for a course, if it is offered, not 
validated, or the student is able to demonstrate previous knowledge; 

Filing a complaint of discrimination if prerequisites are being applied in 



a prejudicial manner. 
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Career 

Planning 



Career Planning Center 



The Career Planning Center is an occupational and educational library where the student 
can find information on occupations, salaries, labor trends, future projections, training 
programs, college majors, transfer to four-year colleges, and the four-year colleges 
themselves. 

The Career Planning Center offers: 

Individual, personal career counseling appointments; 

Computerized career and college information; 

Books, pamphlets, and briefs on occupations; 

Inventories/tests of interests, values, and personality; 

Labor market projections; 

College and university catalogs; 

Job search information; resumes, interviewing, companies; 

Information on entrepreneurship; 

Magazines, newsletters, videos on career-related topics; 

Books on personal development/crisis/change/support. 

The Career Planning Center is located on the second floor of the Humanities Building, 
room 248, and is open to the public without charge. There are minimal fees for career 
inventories. 
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Child 
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Support 



Child Care 



The Campus Children's Center is located on the Cypress College campus in building AE-3. 
The Children's Center is licensed by the State of California, Department of Social Services. 
Children, ages two years old (and toilet-trained) through six years old, are enrolled. The 
main focus is to serve children of Cypress College students, Adult Education students, and 
staff. Community families are eligible as space permits. 

The Campus Children's Center has developed a balanced and flexible program to meet the 
child's individual needs. The preschool curriculum provides opportunities to explore, 
create, and learn through art, music, stories, and indoor and outdoor play. 
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Cooperative Agencies 
Resources for Education 



(CARE) 



The Cooperative Agencies Resources for Education (CARE) program began at 
SEDC/EOPS in the Spring of 1993. CARE is the combined efforts of three agencies: 
Department of Social Services, State Department of Employment, and Cypress College. 

The goals of the CARE program are to assist single parents receiving Aid to Families with 
Dependent Children (AFDC) to increase their education skills, become more confident and 
self-sufficient, and help them move from welfare to independence. 

To be eligible, the following criteria are required: 

Single parents/head of household; 

Eighteen years of age or older; 

AFDC recipients (minimum of one consecutive year); 

EOPS eligible; 

Child(ren) must be under six years old. 

CARE offers support services, grants, book vouchers, workshops, and monthly 
informational meetings. Grants, book vouchers, and other services are available to 
qualified applicants. 



New Horizons 



The New Horizons/SERVE (Single-Parent Educational Resources for Vocational 
Education) program offers a variety of support services for students who are single 
parents or displaced homemakers and in pre-vocational, vocational or basic skills courses. 
Funded through the Carl Perkins Vocational Education Act, services are designed to meet 
the special needs of students in courses such as Health Sciences, Business, Human 
Services, Computer Graphics or Technical Education, Services include: 

Counseling 

Single-Parent Support Discussion Group (a credit/no credit course, open 
enrollment); 

Workshops and seminars of special interest; 

Child care grants; 

Special library resources for single parents and displaced 
homemakers; 

Referrals to community-based services for housing, legal assistance, child 
care, support groups, etc.; 

A link between the student and other needed services both on and off 
campus. 

The New Horizons office is located in the Financial Aid area. 
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Cooperative Agencies 
Resources for Education 
(CARE) 



The Cooperative Agencies Resources for Education (CARE) program began at 
SEDC/EOPS in the Spring of 1993. CARE is the combined efforts of three agencies: 
Department of Social Services, State Department of Employment, and Cypress College. 

The goals of the CARE program are to assist single parents receiving Aid to Families with 
Dependent Children (AFDC) to increase their education skills, become more confident and 
self-sufficient, and help them move from welfare to independence. 

To be eligible, the following criteria are required: 

Single parents/head of household; 

Eighteen years of age or older; 

AFDC recipients (minimum of one consecutive year); 

EOPS eligible; 

Child(ren) must be under she years old. 

CARE offers support services, grants, book vouchers, workshops, and monthly 
informational meetings. Grants, book vouchers, and other services are available to 
qualified applicants. 
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and 

Guidance 



Counseling 



Counseling services are unique as the staff are located in each academic building and 
housed with academic faculty, allowing the student easy access to both counseling and 
instruction. This arrangement allows counselors to be specialists in their academic and 
vocational area while providing educational planning, career and personal counseling. 
Counseling staff teach a variety of courses in the Counseling and Guidance Division. 

Many of these courses are short-term and may be taken with the Education Planning 140 
class. 

Each student is assigned a counselor and the counselor's name is on the computer printout. 
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Disabled Student Programs 

Roosevelt Center 

The Roosevelt Center offers programs and services to enrolled students with verified 
disabilities. All programs and services are tailored to meet the student’s individual needs 
with the goal of integrating the student into all facets of college life. 

The Roosevelt Center is located on the first floor of the Science/Engineering/Math 
Building, Room 129. The telephone number is (714) 826-2220 X 104 or X 215. The 
TDD number is (7 1 4) 76 1 -096 1 . 

Typical services include (but are not limited to:: 

Counseling 

Specialized tutorial services 
Registration tutorial services 
Individual test-taking assistance 
Special equipment 
Note takers 

Interpreters (oral and manual) 

Liaison and referral 

Special classes - College Orientation, Adapted Physical Education, Career 
Preparation, and Life Management, Wheelchair Basketball, Computer Access I and 
n. Computer Access Projects 

Reading Assistance Services (print enlargement, Kurzweil Talking Reader, Books 
on Tape) 
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and 

Student 

Support 

Services 



Financial Aid 



Requirements for Financial Aid Programs 

There are essentially two kinds of financial aid — grants and loans. Grants do not 
have to be repaid, while loans do. What follows is a brief overview of the various 
types of financial aid that are available. Students are encouraged to visit the 
Financial Aid Office in the Health Science Building to learn about specific 
eligibility requirements. Call 714/826-2220, Ext. 114. 

Board of Governors' Grant 

This state grant is designed to help financially needy California residents by paying 
the full cost of enrollment excluding Associated Student and parking fees. 

Federal Pell Grant 

Federal Pell Grant funds are awarded to all undergraduate students who have an 
eligible financial need. Awards vary, depending on need and student enrollment. 
You may receive funds even as a part-time student. 

Federal Supplemental Educational Opportunity (FSEOG) 

FSEOG awards are made to students in exceptional financial need who, without 
the grant, would be unable to continue their education. Awards may range from 
$200 to $2,000 per academic year. 

Extended Opportunity Program and Services Grant (EOPS) 

EOPS Grants are designed for residents of California from disadvantaged and low 
income backgrounds. To qualify, students must be enrolled in a minimum of 12 
units per semester. 

California Student Aid Commission Programs 

The State of California offers three major grants. Applications are available in the 
Financial Aid Office each December but may not be filed before January 1 or after 
the first week of March. 

Cal Grant A: This grant is for students who are transferring to four- 
year schools. 

Cal Grant B: This grant is awarded primarily to students from low 
income backgrounds who demonstrate financial need. 

Cal Grant C: This grant is for two-year vocational students only, and 
eligibility is based upon financial need and academic promise. 
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Federal Work Study Program (FWS) 

FWS provides jobs for students who have a financial need and who must earn part 
of their educational expenses. Award amounts are determined by financial 
eligibility and the number of hours the student can reasonably work within his 
academic program. 

Federal StafTord Student Loan Program 

This is a long-term, low-interest loan program in which students borrow from 
participating banks, savings and loans, and other lending institutions. Repayment 
begins six months after the borrower ceases to be enrolled at least half-time. Loan 
rates vary and are offered at the interest rate current at the time of application. 

Cash Loans 

Cash Loans are available to students who are enrolled in at least six units and who 
are recipients of a Federal Pell Grant. These loans allow for the purchase of up to 
$100 worth of books and supplies at our Campus Bookstore. A payment schedule 
will be determined at the time the loan is approved. 

Scholarships 

There are approximately 150 scholarships available during the academic year for 
students who have completed at least one semester of study. Recipients are 
selected based on factors that are specified by the scholarship donor. 

Bureau of Indian AfTairs Grant (BIA) 

BIA Grants are offered to students who are at least one-fourth American Indian, 
Eskimo or Aleut, as certified by a tribal group served by the Bureau of Indian 
Affairs. This grant is based solely on need. 
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Student Employment 



Cypress College maintains a Student Employment Office for the convenience of students 
who are not "packaged" with financial aid. This office provides students with career 
information and assists them in securing full-time and part-time employment. 

The Cypress College Student Employment Office receives notices of new jobs each day. 
This service is available to any student who is enrolled in six or more units. 

Jobs offered through this service come from both local and regional businesses. 
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Veterans’ Benefits 



If the student is a United States military veteran, or the spouse or child of a disabled or 
deceased veteran, he/she may apply for Veterans' Benefits through the Veterans' Office 
located in the Admissions and Records Office. Grants are paid directly to the veteran after 
proof of enrollment and after an approved educational plan has been submitted to the 
Veterans' Administration by the student. 
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Health Services 



Student Health provides medical and psychological services to help students achieve and 
maintain optimum physical, mental and emotional health. Services are supported by the 
student health fee. 

Services provided include assessment of health and illness problems, laboratory evaluation, 
x-ray referral, accident management and insurance follow-up for on-campus injuries, first 
aid, emergency care and health education. 

Psychological counseling is also available. Appointments can be made at the Health 
Services Office. Services are short-term crisis intervention in nature. 

Part-time licensed physicians and psychologists are available by appointment. Licensed 
professional nurses are available, full-time, for consultation and referral. 

In addition, a group health and dental insurance policy that covers the student and 
dependents is also available for purchase. Brochures explaining those policies are 
available in the Health Center. 

Laboratory services are available at reduced cost and some medications are dispensed. 

The Health Services Office is located on the first level of Gym n, across from the 
swimming pool. 
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Learning Center 



The Learning Center, located on the third floor of the Humanities Building, room H-303, 
provides an opportunity to improve academic skills in order to become a more successful 
college student. 

All Cypress College students are eligible to use the Learning Center. They must have their 
library card, which is used for the Computerized Electronic Attendance System. 

Students enrolled in college classes may be assigned to complete audio-tutorial, computer, 
and/or video materials in the Learning Center. These materials help students to learn, 
practice, and/or apply the concepts, ideas and strategies presented in their regularly 
scheduled courses. Foreign language, English, ESL, reading, health and nutrition, 
economics, and nursing are some of the disciplines that utilize the facility. 

In addition, students may go to the Learning Center to use any of several individualized 
programs to improve academic skills such as study habits, vocabulary, spelling, and 
reading rate. Students may earn credit for independent study by signing up before the end 
of regular registration. 

These self-paced programs are also available throughout the semester for those wishing to 
improve their skills on a non-credit basis. 
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Library 



Cypress College maintains an inviting, modem, comfortable and technologically up-to- 
date library. Two floors of books and study places are arranged in open, spacious 
patterns, providing a pleasant and relaxed atmosphere for study and research. Services 
provided include reference, research guidance, library instruction, inter-library loan, 
reserve reading, individual study carrels, photocopiers and group study rooms. The 
entrance to the library is on the second floor of the Administration building. 

Through special arrangements, students may check out books at Cal State Fullerton, as 
well as at Fullerton College, Golden West College and Orange Coast College. A free 
Library Guide is available. An electronic security system is in operation to protect the 
library collection. 

Searches for books and other materials can be made from the on-line catalog accessible at 
terminals on both floors. The catalog can also be searched from any personal computer 
with a modem by using an instruction sheet available from the library. Students can also 
determine, on the screen, whether a particular book is in the library or checked out. 

Periodica] research can be done from several heavily used data bases — computerized 
versions of periodical indexes such as Reader's Guide — as well as special subject area 
indexes in Biography, Business, Education, General Science, Humanities and Social 
Science. These indexes are available at CD Rom work stations and allow students to 
create a tailor-made bibliography at no cost. 

The student picture identification card (ASB card) is required to check out material. Due 
to heavy use, magazine and newspapers must remain in the library. Most other library 
material can be checked out for two weeks, although students are urged to return 
materials as soon as possible, as a consideration to others waiting to use them. 

For information, call 714/826-220, Ext. 124. 



99 



ERIC 




Math Center 



The Mathematics Learning Center, located in room 209 of the Science/ Engineering/Math 
Building, is an area where students may study mathematics, chemistry, computer science, 
physics, and engineering assignments. 

Students using the Math Center is to sign in at the computer (the hours recorded provide 
funding for the Center) and sign out on the computer when leaving. 

When assistance is needed, help is close at hand. A mathematics instructor and qualified, 
experienced tutors are available for help on a first-come, first-served basis. 

The Math Center has a videotape player on which tapes about algebra and arithmetic may 
be viewed. There is also a collection of reference books for math and physical science. 
Because students must share the tutors with everyone in the room, the most help is 
available when the room is least crowded — during afternoons or on Fridays. 
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Student Educational 
Development Center (SEDC) 

The Cypress College Student Educational Development Center (SEDC) offers the 
following free services: 

Individualized tutoring; 

Small group tutoring; 

Computer availability; 

Typewriter availability; 

Video cassette instruction; 

ESL conversation. 

In addition, computerized testing and instruction are available in the following areas: 
Accounting; 

Word processing; 

Psychiatric technician; 

Travel services. 

The Center is located on the second floor of Tech-Ed n. 
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Student Activities 



The Student Activities Program at Cypress College is intended to achieve the following 
objectives: 

to provide opportunities for students to share in governance activities; 

to provide students with the opportunity to create and administer their 
own organizations; 

to provide a leadership development program for credit that will help 

students learn the practical application of leadership and organizational theory 
and provide, through experience, insight into group characteristics. 

Student Activities is an integral part of college life, and all students are encouraged to take 
an active role in some phase of the student activities program. 

Activities include social events such as dances, concerts, and the annual Duck Pond Race, 
as well as film and artist/lecture series, community awareness programs, special interest 
programming, cultural and athletic events. 
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Transfer Center 



Cypress College has established an on-campus Transfer Center to assist students who 
intend to continue their education at four-year schools. The center will provide students 
with counseling and opportunities to meet with representatives from four-year colleges 
and universities. 

Services include a transfer resource library for students and faculty, workshops, tours to 
four-year universities, outreach programs for under-represented students and monitoring 
throughout the transfer process. 
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CAMPUS CLIMATE SURVEY 



Items for Students 
Items for Faculty 
Items for Staff 
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General Section 

Choosing a College orUniuersitg 
Student Life 

Interaction with Faculty 

Campus Life 

Academic Support 

The Curriculum 

The Surrounding Community 

Satisfaction uiith the Campus 

Attitudes 

Demographic Background 







Hems for Students 



CHOOSING fl COLLEGE 

Everyone chooses a college for different reasons. We are Interested In knowing why you chose this 
campus. Below you will find a list of possible reasons for enrolling here. 

1. This campus appealed to me because: 

(Please check all the reasons why you chose this campus) 

□ I had friends who were students here. 

□ Family members wanted me to enroll here. 

□ A counselor recommended this campus. 

□ The college literature was interesting and inviting. 

□ The campus’ academic reputation was excellent. 

□ The campus’ social reputation was excellent. 

□ The campus had the field of study that I wanted. 

□ The location of the campus met my needs. 

□ My financial circumstances necessitated that I attend this campus. 

□ I visited and liked the campus. 

□ I liked the size of the campus. 

□ Other reasons. Please specify 



Now we would like to know what skills you expected to gain while on this campus. 






£ 



2. Please check the response that indicates the level of importance that you 
gave to each of the following pos stole expectations for choosing this college . *P V a 

</ 

■4® 4 ? *< 



I expected to: 

get a college degree. Q 

team skills to get a job. □ 

increase my earning potential. □ 

develop a better understanding of the world and the people in it. □ 
further my career prospects. □ 

broaden my interests. Q 

develop my intellectual skills. □ 

learn more about other racial-ethnic groups. □ 

develop my social skills. □ 

gain knowledge to pursue a graduate degree. □ 

learn more of women’s contribution to knowledge. □ 

make lifelong friends and acquaintances. □ 

learn more about my racial-ethnic group. □ 

develop skills to interact with people from other racial-ethnic groups. □ 
gain other skids O 

Please specify 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 









& 



cr 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
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Hems for Students 



3. Please describe your perceptions of this campus prior to enrolling here. (For 
each pair of adjectives, please circle the X closest to your word for describing 
this campus.) 



Comfortable X 

Friendly X 

Tense X 

Cold X 

Communicative X 

Enjoyable X 

Concerned X 

Disrespectful X 

Cooperative X 

Sensitive X 

Welcoming X 

Unsupportive X 

Hospitable X 

Hard X 

Accepting X 

Tolerant X 

Structured X 

Open X 

Bureaucratic X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



Uncomfortable 

Hostile 

Relaxed 

Warm 

Reserved 

Unenjoy able 

Indifferent 

Respectful 

Competitive 

Insensitive 

Unwelcoming 

Supportive 

Inhospitable 

Easy 

Unaccepting 

Intolerant 

Flexible 

Closed 

Non-Bureaucratic 
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Items for Students 



Interaction with Faculty 



As a student, probably you have had professors who were very supportive and professors who 
were less helpful than you would have liked. We would like to learn about various experiences 
that you may have had on campus with professors. 

1. 1 have taken classes from instructors who are: (Please check all that apply) 



□ African-American/Black 

□ American Indian/Native American 

□ Asian/Pacific Islander 

□ Chicano/Lati no/Hispanic 

□ White/Caucasian 

□ Women 

□ Men 



Please Indicate If you have had each of the following experiences since coming to this college. 



2. 1 interact with my instructors: 


Yes No 




in class. 


□ □ 




out of class on a one-to-one basis. 


□ □ 




out of class on a group basis. 


□ □ 




3. 1 get personal attention from: 


all instructors 


a u 




instructors of my racial-ethnic group 


□ □ 




instructors of racial-ethnic groups other than mine. 


□ □ 




instructors of my sex 


□ □ 




instructors of my opposite sex. 


□ □ 




Please indicate if you have had each of the following experiences since coming to this college. If you 


have not had a specific experience, please check the category *Donl know/Not Applicable. 


Don't Know/ 


4. Interacting with my instructors is easy when 1: 


Y»s No 


Not Applicable 


schedule individual appointments. 


□ □ 


□ 


make contributions in class. 


□ □ 


□ 


arrange to discuss issues outside of class. 


□ □ 


□ 


seek advice on my educational and career goals. 


□ □ 


□ 


need help with materials taught in class. 


□ □ 


□ 
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5. My Instructors appear to be sensitive to the needs of students: 
in general, 
of their sex., 
of the opposite sex. 
of my racial-ethnic group, 
of their racial-ethnic group, 
of racial-ethnic groups other than theirs. 



Items for Students 

Don't Know/ 

Ye* No Not Applicable 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



6. My instructors act as though they think the students prepared for 



college-level work on campus are: 


n 


n 


n 


all those enrolled. 


LI 


U 


LJ 


only those who meet specific admissions requirements. 


□ 


□ 


□ 

p-k 


only those who are outstanding scholars. 


□ 

n 


□ 

n 


□ 

n 


only those of their own sex. 


LI 


u 

pi 


LJ 

pi 


only those of their opposite sex. 


□ 

pi 


u 

PI 


LI 

n 


from both sexes. 


U 


LI 


LI 


only those from my racial-ethnic group. 


□ 


□ 


□ 


only those from racial-ethnic groups other than mine. 


□ 


□ 


□ 

i—i 


only those from their racial-ethnic group. 


□ 


□ 

i—i 


u 

n 


from all racial-ethnic groups. 


□ 


U 


LJ 



7. My instructors act as though the students that they are most pleased 
to see on campus are: 
all those enrolled. 

only those who meet specific admissions requirements. 

only those who are outstanding scholars. 

only those of their own sex. 

only those of the opposite sex. 

from both sexes. 

only those from my racial-ethnic group. 

only those from racial-ethnic groups other than mine. 

only those from their racial-ethnic groups. 

from all racial-ethnic groups. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



8. My instructors act as though the students that they are most comfortable 
teaching on campus are: 

all those enrolled on the campus. 

only those who meet specific admissions requirements. 

only those who are outstanding scholars. 

only those of their own sex. 

only those of their opposite sex. 

from both sexes. 

only those from my racial-ethnic group. 

only those from racial-ethnic groups other than mine. 

only those from their racial-ethnic group. 

from all racial-ethnic groups. 

(4) 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
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Items for Students 



The Curriculum 



This campus offers a wide variety of courses. We are Interested In your perception of the quality and variety of 
materials, Infoimatlon and subjects discussed In your courses here. Please check the response that Indicated 
the extent to which you have had each of the following experiences since coming to 



this college. 



* 



// 



/ 



c? 









/// 



1 . Relevant topics to me have been taught by instructors of: 

my racial-ethnic group, 
a racial-ethnic group other than mine, 
my sex. 

the opposite sex. 

2. Relevant topics specifically to women have been discussed in classes in: 

various departments throughout the campus, 
the Women's Studies Courses. 

3. Relevant topics to students from specific racial-ethnic groups have been 
discussed in: 

various departments throughout the campus, 
the Ethnic Study Courses. 

4. My instructors incorporated into their classes materials that 
acknowledge the contributions of : 

people from a variety of racial-ethnic groups, 
materials that acknowledge the contributions of women, 
various methods of teaching. 

5. Multiple viewpoints on race or ethnicity are discussed: 

in various departments throughout the campus, 
in the Ethnic Studies Courses, 
if introduced by instructors, 
if introduced by students, 
with reluctance by instructors and students, 
with enthusiasm by instructors and students. 

6. Multiple viewpoints on issues of gender are discussed: 

in various departments throughout the campus, 
in the Women's Studies Courses. 

I introduced by instructors. 

V introduced by students, 
with reluctance by instructors and students, 
with enthusiasm by instructors and students. 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



□ □ □ □ □ □ 

□ □ □ □ □ □ 



□ □ □ □ □ □ 

□ □ □ □ □ □ 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ Q □ □ □ 

□ □ □ □ □ □ 

□ □ Q □ □ □ 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □'□□□□ 

□ Q □ □ □ □ 

□ □ □ □ □ □ 
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Items for Students 



Rcademic Support 



This campus provides a variety of academic support cervices for all students. JWe want to learn 
of the kinds of academic support you have received on this campus. Please Indicate If you ha 
had each of the following experiences since coming to this college. If you have not had a specific 
•xperience, please check the category “Don’t Know/Not Applicable. 



Don't Know / 

ll« 



1. My academic advisor is: 

a professor in my department, 
the chair of my department, 
a secretary in my department, 
a counselor in the counseling office. 

a non-teaching staff merrtoer in a specific program (i.e., DSPS or EOPS). 



2. My academic advisor: 

helps me to select appropriate level courses. 

provides relevant information about career options. 

makes me aware of campus resources, particularly support services. 

helps me create a 6 semester Student Educational Plan 

advises me in a transfer plan. 



3. Campus orientation programs gave me information on. 

special programs and support services, 
academic requirements for transfer, 
academic requirements for graduation, 
the process for obtaining financial aid. 
social opportunities available on campus, 
the diversity of the campus student body, 
living arrangements. 

ways of interacting with people from backgrounds different from mine. 

4. I have participated in study groups on campus developed by. 

classroom instructors. 

academic counselors or advisors. 

classmates. 

the Learning Center. 

campus program (i.e., DSPS or EOPS). 

others Please specify: 

5. Campus people who have assisted me to reach goals are: 

academic counselors and advisors. 

Instructors in general. 

instructors form whom I have taken courses. 

Instructors in my field of study. 

general campus program personnel. 

special program personnel (i.e., DSPS or EOPS) 

Others Please specify: 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 
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hems for Students 



Please Indicate H you hsvo had aach of th© following experiences since coming to this college. 

Don't 



Yes No 



Know/Not 

Applicable 



1. Campus people who have assisted me are primarily from: 
my racial-ethnic group, 
a racial-ethnic group other than mine, 
my sex. 

the opposite sex. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



2. Financial aid is: 

essential for me to attend college. 

distributed fairly on this campus. 

adequate to meet my needs. 

an office on this campus which helps students. 

given to students on this campus solely on the basis of need. 

given to students on this campus only who deserve it. 

given to students only from specific racial-ethnic groups. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



Please check the response that Indicates the extent to which you have 
had each of the following experiences since come to this college. 




1. When needed. I receive help on campus with: 
academic problems, 
personal problems, 
financial problems. 



□ □ □ □ 

□ □ □ □ 

□ □ □ □ 




2. When I have difficulty with courses, campus tutors are: 
readily available to me. 
available to all students on campus, 
available through the general campus (i.e.. Learning Center). 

available through a specific program (i.e„ DSPS or EOPS). 
supportive of my educational development. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



□ 

□ 

□ 

□ 

□ 



□ □ 
□ □ 
□ □ 

□ □ 
□ □ 
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Items for Students 



STUDENT LIFE 



A major part of a student's college experience Involves getting to know other people. In this section, we 
want to learn about your participation and Involvement with other students here. 



1 . Approximately what percent of the 
students at this college are: 


Lets than 
10% 


10-25% 


25-50% 


50-75% 


Over 75% 


Don’t 

Know 


Asian 


□ 


□ 


□ 


□ 


□ 


□ 


Black 


□ 


□ 


□ 


□ 


□ 


□ 


Latino 


□ 


□ 


□ 


□ 


□ 


□ 


Native American/ American Indian 


□ 


□ 


□ 


□ 


□ 


□ 


White 


□ 


□ 


□ 


□ 


□ 


□ 


2. Approximately what percent of your 
friends at this college are: 


Less than 
10% 


10-25% 


25-50% 


50-75% 


Over 75% 


Don't 

Know 


Asian 


□ 


□ 


□ 


□ 


□ 


□ 


Black 


□ 


□ 


□ 


□ 


□ 


□ 


Latino 


□ 


□ 


□ 


□ 


□ 


□ 


Native American/American Indian 


□ 


□ 


□ 


□ 


□ 


□ 


White 


□ 


□ 


□ 


□ 


□ 


□ 



Please Indicate If you have had each of the following experiences since coming to this college. 



3. I feel a part of the campus because: Ye: 

I participate in campus activities related to my culture. □ 

I participate in various activities and clubs. □ 

I am a member of a fraternity or sorority. □ 

my language and dress “fit in." □ 

elected student leaders represent my point of view. □ 

students from a variety of racial-ethnic groups interact well. □ 

I am a student leader. Q 

Specific campus areas serve as a “comfort zone" for me. □ 



4. I have discussed topics related to race or ethnicity with someone of: 
my racial-ethnic group, 
other racial-ethnic groups, 
my sex. 

the opposite sex. 



No 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



5. I have discussed women's issues with someone of: 
my racial-ethnic group, 
other racial-ethnic groups 
my sex. 

the opposite sex. 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 
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Items for Students 



Please Indicate If you have had each of the following experiences since coming to this college. 



6. When 1 interact on campus with students from other racial-ethnic 
groups, it is through. 


Yes 


No 


Don't Know/ 
Not Applicable 


my classes. 


□ 


□ 


□ 


study groups in class. 


□ 


□ 


□ 


study sessions outside of class. 


□ 


□ 


□ 


social activities. 


□ 


□ 


□ 


dates. 


□ 


□ 


□ 


off-campus living arrangements. 


□ 


□ 


□ 


recreational activities. 


□ 


□ 


□ 


my campus job. 


□ 


□ 


□ 



Please check the response that indicates the extent to which you have had each of the following 
experiences since coming to this college. 



7. Campus student organizations in which I participate: 



A^ v<^ 

Jr <w' 

/ <r cf v 




interact positively with other campus organizations. 

create divisions here. 

give me a sense of belonging 

represent my point of view. 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



8. I am pressured by students of my racial-ethnic group to: 

study only with students of my group. 

socialize only with students of my group 

date only students from my group. 

participate in campus activities related to my group. 

"hangout’ in specific campus areas. 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 
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Items for Students 



Campus Life 



We want to learn about the experiences that you have had Qenerally on this campus. Please Indicate If 
you have had the following experiences since coming to this college. 









Don’t 


When 1 am treated politely on campus, It Is generally by 


Yes 


No 


Know/ 

Not Applicable 


instructors. 


□ 


□ 


□ 


students of my racial-ethnic group. 


□ 


□ 


□ 


students of other racial-ethnic groups. ■ 


□ 


□ 


□ 


students of all racial-ethnic groups. 


□ 


□ 


□ 


students of my sex. 


□ 


□ 


□ 


students of my opposite sex. 


□ 


□ 


□ 


both male and female students. 


□ 


□ 


□ 


tutors. 


□ 


□ 


□ 


campus police. 

non-teaching personnel from specie offices. Please spedfy: 


□ 


□ 


□ 


When l am treated rudely on campus, it is generally by: 


instructors. 


□ 


□ 


□ 


students of my racial-ethnic group. 


□ 


□ 


□ 


students of other racial-ethnic groups. 


□ 


□ 


□ 


students of all racial-ethnic groups. 


□ 


□ 


□ 


students of my sex. 


□ 


□ 


□ 


students of my opposite sex. 


□ 


□ 


□ 


both male and female students. 


□ 


□ 


□ 


tutors. 


□ 


□ 


□ 


campus police. 

norv-teaching personnel from specie offoes. Please specify. 


□ 


□ 


□ 



3. I have seen or heard about campus events where: 

specific racial-ethnic groups are portrayed positively, 
specific racial-ethnic groups are portrayed negatively, 
women in general are portrayed positively, 
women in general are portrayed negatively, 
men in general are portrayed positively, 
men in general are portrayed negatively. 

4. I have seen or heard about racist behavior initiated by: 

non-teaching personnel of my racial-ethnic groups, 
non-teaching personnel of other racial-ethnic group. 
Instructors of my racial-ethnic group. 

Instructors of other racial-ethnic groups. 

students of my racial-ethnic group. 

students of other racial-ethnic groups. 

people from the community surrounding the campus. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
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Please Indicate If you have had each of the following experiences since coming to this college. 

M you have not hade specific experience, please check the category "Don’t Know/Not Applicable." 



5. I have seen or heard about sexist behavior initiated by: 

campus personnel of my sex. 

campus personnel of the opposite sex. 

instructors of my sex. 

instructors of the opposite sex. 

students of my sex. 

students of the opposite sex. 

people from the community surrounding the campus. 

6. I have seen on campus: 

books in the library written from a variety of racial, ethnic or 
cultural viewpoints. 

textbooks in the bookstore written from a variety of racial, 
ethnic or cultural viewpoints, 
art reflecting various racial-ethnic cultures, 
negative graffiti about women, 
negative graffiti about certain racial-ethnic groups. 

7. Campus activities in which I participated that have increased my 
sensitivity to other racial-ethnic groups are: 

Informal discussions with others on campus. 

orientation programs. 

lectures. 

conferences and workshops. 

courses. 

reading books. 

special events (cultural celebrations, etc.), 
plays or movies, 
concerts, 
athletic events. 

others Please specify: 

8. Campus activities in which I participated that have increased my 
sensitivity to women's issues are: 

Informal discussions with others on campus 

orientation programs. 

lectures. 

conferences and workshops. 

courses. 

reading books. 

special events (cultural celebrations, etc.), 
plays or movies, 
concerts, 
athletic events. 

others Please specify: 







Don't 






Know/Not 


Yes 


No 


Applicable 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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Please check the response that Indicates the extent to which you 
-experiences since coming to this college. 



9. I see materials in campus media that increase my 
understanding of individuals based on 



have had each of the following 




their race or ethnicity, 
their sex. 

their academic preparation for college, 
whether they met specific admissions requirements. 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



other reasons Please specify: , 

10. I see materials in campus media in which individuals are 
stereotyped based on: 
their race or ethnicity, 
their sex. 

their academic preparation for college. 

whether they met specific admissions requirements. 

other reasons (Please specify: 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



1 1 . Campus police force members respond to students by: 
assisting all students. 

assisting those from their own racial-ethnic groups, 
assisting those from racial-ethnic groups other than their own. 
harassing us. 

harassing those from their own racial-ethnic groups, 
harassing those from racial-ethnic groups other than their own. 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



12. If I have felt discriminated against on the campus, It is because of . 
my race or ethnicity, 
my sex. 

whether I have met specific admissions requirements, 
other reasons (Please specify: 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



13. If I have felt discriminated against on the campus, It is by: 

campus personnel. 

professors. 

students. 

teaching assistants/instructional assistants. 

People in the surrounding community. 

14. If I have felt discriminated against on the campus, H Is by people of: 

my racial-ethnic group, 
other racial-ethnic groups, 
my sex. 

the opposite sex. 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ O □ 

□ □ □ □ □ □ 



O 
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THE SURROUNDING COMMUNITY 



Oftentimes, the community In which a campus Is located can have a major Impact on a student’s college 
experiences. We are Interested In learning your feelings about the Immediate area In which your campus 
Is located. (Please note: To add greater clarity to this question, the name of the local area surrounding the 
campus should be identified in this section and included in each question that refers to “local community’). 

Please check the response that indicates the extent to which you have had each of the following experiences 
since coming to this college. 



1. The local community surrounding this campus responds to me 
generally by: 

being receptive. 

accommodating my needs and interests, 
hiring me to work in its businesses, 
resenting my presence. 

2. The local community surrounding this campus responds to students from 
racial-ethnic groups other than mine by: 

being receptive. 

accommodating their needs and interests, 
hiring them to work in its businesses, 
resenting their presence. 

3. Members of the police force in the local community respond to 
campus students by: 

assisting all students. 

assisting those from their own racial-ethnic groups, 
assisting those from racial-ethnic groups other than their own. 

harassing us. 

harassing those from their own racial-ethnic groups, 
harassing those from racial-ethnic groups other than their own. 

4. The campus supports students through: 

speaking on our behalf in the local community, 
encouraging the local community to accommodate the needs 
of all students. 

encouraging the local community to accommodate the needs of 
students from various racial-ethnic groups, 
involving students' families in its campus activities, 
other ways. Please specify: 



/ 
// 






y 



«r 









V 






□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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Saiisfartion mith the Campus 



Now the survey asks about your level of satisfaction and your general Impression of this 
campus since enrolling here. . 






1 Please indicate your level of satisfaction with the progress you have 
made in each of the following areas: 
completing a certificate program 
getting a college degree, 
learning skills to enter the job market, 
increasing my earning potential. 

developing a better understanding of the world and the people in it. 

furthering my career prospects. 

broadening my interests. 

developing my intellectual skills. 

teaming about various racial-ethnic groups. 

developing social skills. 

gaining knowledge to pursue a graduate degree, 
teaming of women’s contributions to knowledge, 
making lifelong friends and acquaintances, 
teaming about my racial-ethnic group, 
developing skills to interact with people from various 
racial-ethnic groups. 

gaining other skills (Please specify: 



✓ ✓ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



///// 

©p V ^P 



J> ^ 

1 . rv> a. 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ □ □ □ □ □ 



2. Please indicate your level of satisfaction with each of the following 
aspects of this campus: 

academic advisors/counselors, 
academic support, 
campus life. 

career planning and placement services. 

child care assistance. 

curriculum. 

financial aid. 

housing services. 

professors. 

student life. 

surrounding community. 

DSPS/Disabled Stuident Programs and Services. 
EOPS/Educational Opportunity Programs and Services. 

Other special programs. Please specify: 



□ □ □ □ □ □ 
□ □□□□□ 
□ □□□□□ 
□ □□□□□ 
□ □□□□□ 
□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □□□□□ 
□ □ □ □ □ □ 

□ Q □ □ □ □ 

□ □ □ □ □ □ 
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3. Please indicate your level of satisfaction with the opportunities 
available for you on campus to: 

team about various cultures (e.g., Black History Month, 
International Women's Month, etc ), 
discuss issues in orientation programs related to cultural 
differences among racial-ethnic groups, 
receive campus assistance when I am discriminated against 
because of my race, ethnicity, or sex. 




□ □□□□□ 
□ □□□□□ 
□ □ □ □ □ □ 



4. Please indicate your level of satisfaction with the opportunities 
available for instructors and campus personnel to: 

be evaluated on the basis of the help they give to students from 
various racial-ethnic groups. 

become more aware of needs of students from various racial- 
ethnic groups. 

become more involved in issues of race, ethnicity, and sexual 
equality. 

become campus leaders if they are women, 
become campus leaders irrespective of their racial-ethnic 
background. 

be hired from the entire spectrum of racial-ethnic groups, 
be hired from my racial-ethnic groups currently scarce on 
campus. 

be hired from my racial-ethnic group, 
be sensitive to the needs of students from my racial-ethnic 
background, 
be women. 

be hired from my racial-ethnic group, 
be sensitive to the needs of all students, 
promote the development of everyone's competence, 
develop their skills and knowledge. 



□ □□□□□ 

□ □□□□□ 

□ □□□□□ 
□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □□□□□ 

□ □□□□□ 
□ □□□□□ 

□ □□□□□ 
□ □□□□□ 
□ □□□□□ 
□ □□□□□ 
□ □□□□□ 
□ □□□□□ 
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5. Please describe your perceptions of this campus since enrolling here. (For each pair of adjectives, 
please circle the X closest to your word for describing this campus.) 



Comfortable 


X 


X 


X 


X 


X 


Uncomfortable 


Friendly 


X 


X 


X 


X 


X 


Hostile 


Tense 


X 


X 


X 


X 


X 


Relaxed 


Cold 


X 


X 


X 


X 


X 


Warm 


Communicative X 


X 


X 


X 


X 


Reserved 


Enjoyable 


X 


X 


X 


X 


X 


Unenjoyable 


Concerned 


X 


X 


X 


X 


X 


Indifferent 


Disrespectful 


X 


X 


X 


X 


X 


Respectful 


Cooperative 


X 


X 


X 


X 


X 


Competitive 


Sensitive 


X 


X 


X 


X 


X 


Insensitive 


Welcoming 


X 


X 


X 


X 


X 


Unwelcoming 


Unsupport ive 


X 


X 


X 


X 


X 


Supportive 


Hospitable 


X 


X 


X 


X 


X 


Inhospitable 


Hard 


X 


X 


X 


X 


X 


Easy 


Accepting 


X 


X 


X 


X 


X 


Unaccepting 


Tolerant 


X 


X 


X 


X 


X 


Intolerant 


Structured 


X 


X 


X 


X 


X 


Flexible 


Open 


X 


X 


X 


X 


X 


Closed 


Bureaucratic 


X 


X 


X 


X 


X 


Non-Bureaucratlc 


6. Please describe your feelings about how you are viewed on this campus. 


(For each pair of adjectives, 


please circle the X closest to your feeling about how you are viewed on this campus.) 




Respected 


X 


X 


X 


X 


X 


Disrespected 


Resented 


X 


X 


X 


X 


X 


Admired 


Successful 


X 


X 


X 


X 


X 


Unsuccessful 


Intelligent 


X 


X 


X 


X 


X 


Unintelligent 


Demeaned 


X 


X 


X 


X 


X 


Valued 


Appreciated 


X 


X 


X 


X 


X 


Worthless 


Encouraged 


X 


X 


X 


X 


X 


Discouraged 


Weak 


X 


X 


X 


X 


X 


Strong 


Hard-Working 


X 


X 


X 


X 


X 


Lazy 


Tolerated on 
Campus 


X 


X 


X 


X 


X 


Integral to the 
Campus 
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Attitudes 



Now the survey asks your opinion on various educational Issues, particularly as related to your experience at 
this college. Please check the response the Indicates the level of your agreement with each of the 
statements listed below. 






1 * 



•«// 






/<? 






,0 vP'.fS' 



1. I prefer to take classes from instructors who are: 
knowledgeable about the class subject 
good teachers, 
from my racial-ethnic group, 
from other racial-ethnic groups, 
from my sex. 
from the opposite sex. 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



2. As many general education courses as possible should include information on: 
research related specifically to women, 
the contributions of women, 
research related to a variety of racial-ethnic groups, 
the contributions of various racial-ethnic groups, 
interacting positively with people from a variety of racial-ethnic groups, 
multiple viewpoints on a particular topic. 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □□□□.□ 
□ □ □ □ □ □ 

□ □ □ □ □ □ 



3. Special programs and policies: 

are necessary to attract students to campus from a variety of 
racial-ethnic groups. 

often result in the hiring of instructors and college personnel 
who lack adequate qualifications, 
lead to resentment among students, 
lead to resentment among instructors, 
enhance the quality of the student body, 
reduce the prestige of the campus, 
lead to admission of underprepared students, 
are necessary for instructors to be representative of the student body, 
•re necessary for a campus to reflect the mix of racial-ethnic groups 
in the local community, 
help to create a positive campus environment, 
provide educational opportunities for students who have potential 
lor college but do not meet specific admissions requirements. 



□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □□□□□ 

□ □ □ □ □ □ 
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4. A high priority on this campus should be that: 

students from a variety of racial-ethnic groups interact positively 
with each other. 

academic quality be maintained. 

goals be met with respect to the recruitment of students from a 
variety of racial-ethnic groups. 

maintenance of academic quality and recruitment of students 
from a variety of racial-ethnic groups be compatible goals. 




□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



5. 



Students on this campus who are most underprepared academically for college are: 
of my racial -ethnic group, 
of a racial-ethnic group other than mine, 
of my sex. 
of my opposite sex. 
from all racial-ethnic groups, 
of both sexes. 



□ 

□ 

□ 

□ 

□ 

□ 



□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 



6. Obstacles to achieving gender balance on this campus with respect to the faculty 
and staff are: 

the scarcity of women faculty who are interested in teaching on this campus 

the scarcity of qualified women. 

lack of campus interest in recruiting women. 

difficulty of retraining qualified women. 

absence of women in high administrative positions. 

lack of desire on the part of the faculty. 



□ □□□□□ 
□ □□□□□ 
□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 



7. Obstacles to achieving racial-ethnic balance on this campus with respect to the 
faculty and staff are: 

the scarcity of faculty from these groups who are interested in teaching 
on this campus. 

the scarcity of qualified faculty from these groups, 
lack of interest in recruiting faculty from these groups, 
difficulty of retraining qualified faculty from these groups, 
absence of top administrators from these groups, 
lack of desire on the part of the faculty. 



□ Q □ □ □ □ 

□ □ □ □ □ □ 

□ □□□□□ 

□ Q □ □ □ □ 

□ Q □ □ □ □ 

□ Q Q □ □ □ 
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DEMOGRAPHIC BACKGROUND 



Please share some Information with us about your personal and educational background by checking the 
response that applies to you or by filling In the blanks on the questions below. 

1. I am from the following racial-ethnic background. (If you are from a multi-racial or multi-ethnic background, please 
check all that apply): 

□ American Indian/Native American Please specify tribe . 

□ Black/ African-AmericaiV African 

□ Chinese/Chinese-American 

□ Cuban/Cuban-American 

□ Filipino/Pilipino/Filipino-American 

□ Japanese/Japanese-American 

□ Mexican-American/Chicano 

□ Pacific Islander Please specify island group: 

□ Pakistani/East Indian 

□ Puerto Rican 

□ White/Caucasian, including Middle Eastern (If you identify with a specific ethnic group, please specify:) 



□ Other Asian, excluding Middle Eastern Please specify: 

□ Other Latin/Central American Please specify: 

□ Other please specify. 

2. The highest educational level obtained by each of my parents was: (Please check the appropriate space for each parent ) 





Father 


Mother 


Some high school work. 


□ 


□ 


Completed high school. 


□ 


□ 


Some college work. 


□ 


□ 


Received an Associate’s Degree. 


□ 


□ 


Received a Bachelor's Degree. 


□ 


□ 


Some graduate work. 


□ 


□ 


Received a teaching credential. 


□ 


□ 


Received a Master's Degree. 


□ 


□ 


Received a law degree (J.D.), medical degree (M.D.), or Ph.D. 
1 don't know. 


□ 


□ 



3. My age is: 

4 . My sex is: □ Female □ Male 

5. My primary language is: 

6. Icurrerttylr/e: 

□ with my parent(s) or relative(s). 

□ in a residence hal. 

□ in other student housing. 

□ under other drcumstarces (Please specify: )• 
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Rems lor Students 



7. While aflendhg this campus, I have kred. (Please check aH that apply.) 

□ wth my parert(s) or relatve(s). 

□ In a private home, apartment, or room. 

□ In a fratemty or sorority house. 

□ in an apartment with one or more roommates. 

□ in an apartment alone. 

□ wth my spouse. 

8. I am currently in my: 

□ 1st semester 

□ 2nd semester 

□ 3rd semester 

□ 4th semester 

□ 5th semester 

□ 8th semester 

9. I am currently taking course units. 

10. I currently work hours per week. 

11. My major or intended field of study is: 

12. I have attended other coleges and urwerslies □ Yes □ No (if so, please name them.) 



13. My educational goals are: (Please check al that apply.) 

□ specific courses (no degree plans). 

□ vocational certificate 

□ Associate's Degree. 

□ Bachelor's Degree. 

□ Master's Degree. 

□ professional degree (J.D., M.D., etc.) 

□ Ph.D. or other doctoral degree 

□ undecided 

□ other (Please specify: 

14. I participate in the tolowing campus organizations, teams, or ebbs: (Please check al that apply ) 

□ adivty-speclic organization (for example, Debate Team or Chess Ctob). 

□ attiebc team (for example, vo*eybal, basebal). 

□ dfedpine-spedfic dub (for example, Math Club or History Ckto). 

□ fraternity or sorority. 

□ Irtrarrural sports team. 

□ misical or theater group. 

□ political dub. 

□ racial-ethnic organization (for example, MEChA or Black Student Union). 

□ student government. 

□ others (Please specty: 



Thank you for your assistance. 
( 20 ) 
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General Section 

Choosing a College 
Faculty Life 

Interaction with Students 
Campus Life 

Campus Rdministratiue Leadership 
The Surrounding Community 
Satisfaction with the Campus 
Attitudes 



Demographic Background 



Hems for Faculty 



Choosing a College 



Everyone chooses a college for different reasons. We are interested in knowing why you chose to be a faculty member 
at this campus. Below you will find a list of possible reasons for deciding to work here. 

1 . This campus appealed to me because: 

(Please check all your reasons why you chose this campus) 

□ I had friends and colleagues who were faculty members here. 

□ The student body was racially and ethnically diverse. 

□ The faculty was racially and ethnically diverse. 

□ The academic quality of the student body was excellent. 

□ The campus' academic reputation in general was excellent. 

□ The campus’ academic reputation in my department was excellent. 

□ The campus’ social reputation was excellent. 

□ The location of the campus met my needs. 

□ The campus had the resources and facilities that I needed for my work. 

□ The compensation package was attractive. 

□ I visited and liked the campus. 

□ I liked the mission of the campus. 

□ Other reasons. Please specify: 

Now we would like to know what your expectations were when you chose to become a faculty member on this 
campus. 



2. Please check the response that indicates the level of importance that you gave to each of the following 
possible expectations for choosing to work at this college. 



I came to this campus because I expected to: 






// 



, /V 

/VV# 









pursue research interests collaboratively with other 
faculty members. 

pursue my research interests using facilities and 
equipment here. 

teach academically superior students. 

teach students from the entire spectrum of racial- 
ethnic groups. 

participate in community service activities of 
interest to me. 

teach students who could benefit from my instruction. 

obtain financial support to pursue my research interests. 

increase the number of students from the entire spectrum 
of racial-ethnic groups. 

enjoy academic freedom through a structure of shared 
governance. 

become involved in the work of the Academic Senate. 

gain in other respects. 

Please specify: 



□ □□□□□ 

□ □□□□□ 
□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □□□□□ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 
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Please describe your perceptions of this campus prior to becoming a faculty member here. 
adjectives, please circle the X closest to your word for describing this campus.) 


For each pair of 


Comfortable 


X 


X 


X 


X 


X 


Uncomfortable 


Friendly 


X 


X 


X 


X 


X 


Hostile 


Tense 


X 


X 


X 


X 


X 


Relaxed 


Cold 


X 


X 


X 


X 


X 


Warm 


Communicative 


X 


X 


X 


X 


X 


Reserved 


Enjoyable 


X 


X 


X 


X 


X 


Unenjoyable 


Concerned 


X 


X 


X 


X 


X 


Indifferent 


Disrespectful 


X 


X 


X 


X 


X 


Respectful 


Cooperative 


X 


X 


X 


X 


X 


Competitive 


Sensitive 


X 


X 


X 


X 


X 


Insensitive 


Welcoming 


X 


X 


X 


X 


X 


Unwelcoming 


Unsupportive 


X 


X 


X 


X 


X 


Supportive 


Hospitable 


X 


X 


X 


X 


X 


Inhospitable 


Hard 


X 


X 


X 


X 


X 


Easy 


Accepting 


X 


X 


X 


X 


X 


Unaccepting 


Tolerant 


X 


X 


X 


X 


X 


Intolerant 


Structured 


X 


X 


X 


X 


X 


Flexible 


Open 


X 


X 


X 


X 


X 


Closed 


Bureaucratic 


X 


X 


X 


X 


X 


Non-Bureaucratc 
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FACULTY LIFE 



We would like to learn about various experiences that you may have had on campus with respect to your depart- 
mental and campus faculty colleagues. 



1 . 



Please check the response that indicates the approximate number of hours in a 
typical week that you spend on each of these activities: 



preparing for and teaching classes or labs. □ 

holding office hours. □ 

grading papers. □ 

advising students on academic matters. □ 

serving students on personal matters. □ 

serving on campus committees. □ 

working on research or reading in my field. □ 

handling administrative matters. □ 

making presentations on and/or off campus. □ 

talking to faculty about gender, race or ethnicity issues. □ 

talking to students about issues of gender, race, or ethnicity. □ 

volunteering my services in the surrounding community. □ 



□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 




□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 




□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 



Please Indicate If you have had each of the following experiences since coming to this college. If you have not 
had a specific experience, please check the category “Don’t Know/Not Applicable”. 





Yes 


No 


Don’t 

Know/Not 

Applicable 


2. My teaching skills are: 


understood by faculty colleagues. 


□ 


□ 


□ 


appreciated by faculty colleagues. 


□ 


□ 


□ 


judged on relevant academic criteria by colleagues. 


□ 


□ 


□ 


3. My research is: 


understood by faculty colleagues. 


□ 


□ 


□ 


appreciated by faculty colleagues. 


□ 


□ 


a 


judged on relevant academic criteria by colleagues. 


□ 


□ 


□ 


4. In comparison to my faculty colleagues: 

1 spend more time providing service to the campus (such as by 


advising students and serving on committees). 


□ 


□ 


□ 


1 spend less time pursuing my academic interests. 


□ 


□ 


□ 


1 serve on more campus committees. 


□ 


□ 


□ 


1 am more involved with the Academic Senate. 


□ 


□ 


□ 



Items for Faculty 



Please Indicate if you have had each of the following experiences since coming to this college. If you have not 



had a specific experience, please check the category “Don’t Know/Not Applicable.” 



5. In tenure decisions on this campus: 


Yes 


No 


Don’t 

Know/Not 

Applicable 


1 have sufficient opportunities to meet with my chair. 


□ 


□ 


□ 


1 receive adequate mentoring to succeed here. 


□ 


□ 


□ 


1 receive adequate advice on tenure and promotion. 


□ 


□ 


□ 


my service to the campus is considered. 


□ 


□ 


□ 


my colleagues make clear their expectations. 


□ 


□ 


□ 


promotional standards are clearly defined across all levels 


(e.g., department, College, Senate committees). 


□ 


□ 


□ 


faculty opening critical of the administration have no cause to feel retribution 


□ 


□ 


□ 


it is based primarily on teaching excellence. 


□ 


□ 


□ 


it is based primarily on public service. 


□ 


□ 


□ 


it is based primarily on enhancing the success of students from the groups 


traditionally underrepresented in higher education. 


□ 


□ 


□ 


faculty openly critical of the the administration have cause to feel retribution. 


□ 


□ 


□ 


6. My relationship with other faculty is: 


conducive to my professional development. 


□ 


□ 


□ 


based upon a common set of interests. 


□ 


□ 


□ 


. uncomfortable with those of other racial-ethnic groups. 


□ 


□ 


□ 


uncomfortable with those of my opposite gender. 


□ 


□ 


□ 


comfortable with those of my gender. 


□ 


□ 


□ 


comfortable with those of my racial-ethnic group. 


□ 


□ 


□ 


primarily through campus committees. 


□ 


□ 


□ 


7. There is adequate information to orient new faculty on this campus to: 


the campus in general. 


□ 


□ 


□ 


campus policies and procedures 


□ 


□ 


□ 


departmental policies and procedures. 


□ 


□ 


□ 


the nature of the student body. 


□ 


□ 


□ 


the mission of the institution. 


□ 


□ 


□ 


8. My relationship with other faculty includes: 


team teaching. 


□ 


□ 


□ 


collaborative research. 


□ 


□ 


□ 


personal acquaintanceships. 


□ 


□ 


□ 


social interaction on campus. 


□ 


□ 


□ 


social interaction off campus. 


□ 


□ 


□ 


9. 1 feel pressure on this campus to: 


socialize only with people of my racial-ethnic group. 


□ 


□ 


□ 


participate in campus activities related to my culture. 


□ 


□ 


□ 


do research related to my racial-ethnic group. 


□ 


□ 


□ 


do research related to my gender. 


□ 


□ 


□ 


be a spokesperson for my racial-ethnic group. 


□ 


□ 


□ 


represent my racial-ethnic group on campuswide committees. 


□ 


□ 


□ 


represent my gender on campuswide committees. 


□ 


□ 


□ 


be a spokesperson for my gender. 


□ 


□ 


□ 


not do research related to my racial-ethnic group. 


□ 


□ 


□ 


not do research related to my gender. 


□ 


□ 


□ 
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Please Indicate if you have had each of the following experiences since coming to this college, 
had a specific experience, please check the category “Don’t Know/Not Applicable.” 


If you have not 


10. 1 collaborate professionally with faculty of: 


Yes 


No 


Don't 

Know/Not 

Applicable 


my racial-ethnic group. 


□ 


□ 


□ 


other racial-ethnic groups. 


□ 


□ 


□ 


my gender. 


□ 


□ 


□ 


my opposite gender. 


□ 


□ 


□ 


11.1 interact socially with faculty of: 


my racial-ethnic group. 


□ 


□ 


□ 


other racial-ethnic groups. 


□ 


□ 


□ 


my gender. 


□ 


□ 


□ 


my opposite gender. 


□ 


□ 


□ 


12. Professional development activities are available on the campus for: 
tenured faculty. 


□ 


□ 


□ 


tenure-track faculty. 


□ 


□ 


□ 


non-tenure track faculty. 


□ 


□ 


□ 


faculty from backgrounds traditionally underrepresented on campus. 


□ 


□ 


□ 



13. My faculty colleagues include professors who are: (Please check all that apply) 

□ African-American/Black 

□ American Indian/Native American 

□ Asian/Pacific Islander 

□ Chicano/Latino/Hispanic 

□ White/Caucasian 

□ Women 

□ Men 



Please indicate your general perception about faculty members on your campus. 

14. Faculty who are engaged in activities to promote the education of 
students from racial-ethnic groups historically underrepresented in 
higher education are: 



seldom promoted to tenure rank. 


□ 


□ 


□ 


given release time. 


□ 


□ 


□ 


overburdened with committee assignments. 


□ 


□ 


□ 


selected to be administrators. 


□ 


□ 


□ 


rewarded financially. 


□ 


□ 


□ 


asked to work in programs that serve those student groups only. 


□ 


□ 


□ 


selected only to satisfy affirmative action guidelines. 


□ 


□ 


□ 


chosen to represent the campus in the local community. 


□ 


□ 


□ 


given non-financial rewards on campus. 


□ 


□ 


□ 


stigmatized by their colleagues. 


□ 


□ 


□ 


often promoted to tenure rank. 


□ 


□ 


□ 
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Please Indicate your general perception about faculty members on your campus. 



15. Faculty act as though they think the students prepared for college on campus are: 

all those enrolled. 

only those who meet specific admissions requirements. 

only those who are outstanding scholars. 

only those of their own sex. 

only those of their opposite sex. 

from both sexes. 

only those from my racial-ethnic group. 

only those from racial-ethnic groups other than mine. 

only those from their racial-ethnic group. 

from all racial-ethnic groups. 

16. Faculty act as though the students that they are most pleased to see on campus are: 

all those enrolled. 

only those who meet specific admissions requirements. 

only those who are outstanding scholars. 

only those of their own sex. 

only those of their opposite sex. 

from both sexes. 

only those from my racial-ethnic group. 

only those from racial-ethnic groups other than mine. 

only those from their racial-ethnic group. 

from all racial-ethnic groups. 

17. Faculty act as though the students that they are most comfortable teaching on campus are: 

all those enrolled on the campus. 

only those who meet specific admission requirements. 

only those who are outstanding scholars. 

only those of their own sex. 

only those of their opposite sex. 

from both sexes. 

only those from my racial-ethnic group. 

only those from racial-ethnic groups other than mine. 

only those from their racial-ethnic group. 

from all racial-ethnic groups. 

only those who adhere to standard behavorial patterns. 

18. Faculty on campus generally incorporate: 

material acknowledging women's societal contributions, 
material acknowledging societal contributions made by the entire spectrum 
of racial-ethnic groups, 
multicultural perspectives on issues. 



Yes No 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 

□ □ 

□ □ 






Don't 

Know/Not 

Applicable 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

.□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 
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Please Indicate your general perception about (acuity members on your campus. 



19. Faculty on this campus act as though they are: 

aware of the importance of teaching students from the entire spectrum 
of racial-ethnic groups. 

aware of the difficulties that students from specific racial-ethnic groups 
may face in succeeding in college. 

resentful of efforts to develop a student body that represents the entire 
spectrum of racial-ethnic groups. 

supportive of students from the entire spectrum of racial-ethnic groups. 

supportive of women students. 

willing, when appropriate, to incorporate racial, ethnic, and gender 
perspectives into their courses. 

willing to mentor students from the entire spectrum of racial-ethnic groups. 

willing to mentor women students. 



Yes No 



Don't 

Know/Not 

Applicable 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



20. Faculty regard campus programs for students from backgrounds traditionally 
underrepresented in higher education as: 



remedial in nature. 


□ 


□ 


critical to the institution's mission. 


□ 


□ 


effective educationally. 


□ 


□ 


a drain on institutional resources. 


□ 


□ 


assisting only students underprepared for college work. 


□ 


□ 


a stigma on the institution's prestige. 


□ 


□ 



□ 

□ 

□ 

□ 

□ 

□ 



Items for Faculty 



Interaction with Students 



in this section, we want to learn about your role as a teacher of students on this campus. 

Please indicate If you have had each of the following experiences since coming to this college. If you have not 
had a specific experience, please check the category “Don’t Know/Not Applicable.” 



1. I advise students who are of: 

my gender. 

my opposite gender. 

my racial-ethnic group. 

the entire spectrum of racial-ethnic groups. 

2. I mentor students who are of: 

my gender. 

my opposite gender. 

my racial-ethnic group. 

the entire spectrum of racial-ethnic groups. 

3. The students I teach who are most prepared for college tend to be: 

women. 

men. 

unable to be classified in terms of a particular gender. 

of my racial-ethnic group. 

of a racial-ethnic group other than mine. 

of the entire spectrum of racial-ethnic groups. 

unable to be classified in terms of a particular racial-ethnic group. 

4. The students I teach who are least prepared for college tend to be: 

women. 

men. 

unable to be classified in terms of a particular gender. 

of my racial-ethnic group. 

of a racial-ethnic group other than mine. 

of the entire spectrum of racial-ethnic groups. 

unable to be classified in terms of a particular racial-ethnic group. 

5. My courses incorporate: 

material acknowledging women's societal contributions, 
material acknowledging societal contributions made by the entire 
spectrum of racial-ethnic groups, 
multicultural perspectives on issues. 

6. i discuss issues in my courses relevant to students of: 

my gender. 

my opposite gender. 

my racial-ethnic group. 

the entire spectrum of racial-ethnic groups. 

7. I collaborate professionally with students of: 

my gender, 
my opposite gender, 
my racial-ethnic group, 
the entire spectrum of racial-ethnic groups. 







Don't 






Know/Not 


Yes 


No 


Applicable 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


a 


□ 


a 


□ 


a 


a 


□ 


a 


a 


a 


a 


a 


□ 


a 


□ 


□ 


a 


a 


□ 


a 


□ 


a 


a 


□ 


□ 


a 


□ 


□ 


a 


a 


□ 


□ 


a 


□ 


□ 


□ 


□ 


□ 


a 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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Campus Life 



A major part of a faculty member’s life on campus Involves getting to know other people, Including faculty col- 
leagues, campus administrators and staff, and students. In this section, we want to learn about your participa- 
tion and Involvement with other campus participants. 



1 . Approximately what percent of the students on this campus are: 



Asian 

Black 

Latino 

Native American/ American Indian 
White 



Asian 

Black 

Latino 

Native American/ American Indian 
White 

3. Approximately what percent of the students on this campus 
are: 



Asian 

Black 

Latino 

Native American/ American Indian 
White 

4. Approximately what percent of the staff on this campus are: 



Asian 

Black 

Latino 

Native American/American Indian 
White 



Less than 


10%- 


25%- 


50%- 


Over 


Don't 


10% 


25% 


50% 


75% 


75% 


Know 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


a 


□ 


□ 


□ 


□ 


□ 


□ . 


□ 


□ 


□ 


□ 


a 


a 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


Less than 


10%- 


25%- 


50%- 


Over 


Don't 


10% 


25% 


50% 


75% 


75% 


Know 


□ 


□ 


□ 


□ 


□ 


□ 


a 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


Less than 


10%- 


25%- 


50%- 


Over 


Don't 


10% 


25% 


50% 


75% 


75% 


Know 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


a 


□ 


□ 


□ 


□ 


□ 


a 


□ 


□ 


□ 


□ 


□ 


a 


Less than 


10%- 


25%- 


50%- 


Over 


Don't 


10% 


25% 


50% 


75% 


75% 


Know 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


a 


□ 


□ 


□ 


□ 


□ 


a 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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We want to learn about the experiences that you have had generally on this campus. Please Indicate If you have 
had the following experiences since coming to this college, or If not, please check the category “Don’t Know/Not 
Applicable.” 



5. When I am treated politely on campus, it is generally by: 
faculty of my racial-ethnic group, 
faculty of other racial-ethnic groups, 
faculty of all racial-ethnic groups, 
faculty of my sex. 
faculty of my opposite sex. 
both male and female faculty, 
students, 
campus police. 

people from the community surrounding the campus, 
specific campus administrators or personnel. Please specify: 
non-teaching personnel. Please specify: 







Don't 






Know/Not 


Yes 


No 


Applicable 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ . 



6. When I am treated rudely on campus, it is generally by: 

faculty of my racial-ethnic group, 
faculty of other racial-ethnic groups, 
faculty of all racial-ethnic groups, 
faculty of my sex. 
faculty of my opposite sex. 
both male and female faculty, 
students, 
campus police. 

people from the community surrounding the campus, 
specific campus administrators or personnel. Please specify: 

7. I have seen or heard about campus events where: 

specific racial-ethnic groups are portrayed positively, 
specific racial-ethnic groups are portrayed negatively, 
women in general are portrayed positively, 
women in general are portrayed negatively, 
men in general are portrayed positively, 
men in general are portrayed negatively. 

8. I have seen or heard about racist behavior initiated by: 

non-teaching personnel of my racial-ethnic group. 

non-teaching personnel of other racial-ethnic groups. 

faculty of my racial-ethnic group. 

faculty of other racial-ethnic groups. 

students of my racial-ethnic group. 

students of other racial-ethnic groups. 

people from the community surrounding the campus. 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
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Please Indicate If you have had each of the following experiences since coming to this college, 
had a specific experience, please check the category “Don’t Know/Not Applicable”. 



Yes No 

9. I have seen or heard about sexist behavior initiated by: 

non-teaching personnel of my sex. 
non-teaching personnel of the opposite sex. 
faculty of my sex. 
faculty of the opposite sex. 
students of my sex. 
students of the opposite sex. 
people from the community surrounding the campus. 

10. I have seen on campus: 

books in the library written from a variety of racial, ethnic, or 
cultural viewpoints. 

textbooks in the bookstore written from a variety of racial, ethnic, 
v or cultural viewpoints, 
art reflecting various racial-ethnic cultures, 
negative graffiti about women, 
negative graffiti about certain racial-ethnic groups. 

11. Campus activities in which I participated that have increased my 



sensitivity to other racial-ethnic groups are: 



informal discussions with others on campus. 


□ 


□ 


orientation programs. 


□ 


□ 


lectures. 


□ 


□ 


conferences and workshops. 


□ 


□ 


committee assignments. 


□ 


□ 


reading books. 


□ 


□ 


special events (cultural celebrations, etc.). 


□ 


□ 


plays or movies. 


□ 


□ 


concerts. 


□ 


□ 


athletic events, 
others. Please specify: 


□ 


□ 



12. Campus activities in which I participated that have increased my 



sensitivity to women's issues are: 
informal discussions with others on campus. 


□ 


□ 


orientation programs. 


□ 


□ 


lectures. 


□ 


□ 


conferences and workshops. 


□ 


□ 


committee assignments. 


□ 


□ 


reading books. 


□ 


□ 


special events (cultural celebrations, etc.). 


□ 


□ 


plays or movies. 


□ 


□ 


concerts. 


□ 


□ 


athletic events. 


□ 


□ 


others. Please specify: 







□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



If you have not 

Don't 

Know/Not 

Applicable 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 
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Please check the response that Indicates the extent to which you have had each of the following experiences 
since coming to this college. 



13. I see materials in campus media that increase my understanding 
of individuals based on: 

their race or ethnicity, 
their sex. 

their academic preparation for college. 

whether they met specific admissions requirements. 

other reasons. Please specify: 

14. I see materials in campus media in which individuals are 
stereotyped based on: 

their race or ethnicity, 
their sex. 

their academic preparation for college. 

whether they met specific admissions requirements. 

other reasons. Please specify: 

15. Campus security employees respond to faculty by: 

assisting us. 

assisting those from their own racial-ethnic groups, 
assisting those from racial-ethnic groups other than their own. 
harassing us. 

harassing those from their own racial-ethnic groups, 
harassing those from racial-ethnic groups other than their own. 



16. If I have felt discriminated against on the campus, it is because of: 

my race or ethnicity, 
my sex. 

whether I have met specific admissions requirements. 

other reasons. Please specify: 

17. If I have felt discriminated against on the campus, it is by: 

non-teaching personnel. 

faculty. 

students. 

teaching assistants/instructional assistants, 
people in the surrounding community. 

18. If I have felt discriminated against on the campus, it is by people of: 

my racial-ethnic group, 
other racial-ethnic groups, 
my sex. 

the opposite sex. 




□ □ 
□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
a □ 
□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 
□ □ 



□ a 

□ a 

□ a 

□ a 

□ a 

□ a 



a a 

□ a 

□ a 



a □ 

□ □ 

□ a 

□ □ 

□ a 



□ □ 
□ □ 
□ □ 
□ □ 



□ o 

□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 
□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 
□ □ 
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Campus Administrative Leadership 



We want to learn of your perception of the campus administrative leadership. 



Please check the response that Indicates the extent to which you 
since coming to this college. 



1 . Administrators on this campus act as though they are: 

aware of the importance of educating students from the entire 
spectrum of racial-ethnic groups, 
aware of the difficulties that students from specific racial-ethnic 
groups may face in succeeding in college, 
resentful of efforts to develop a student body that represents the 
entire spectrum of racial-ethnic groups, 
supportive of students from the entire spectrum of racial-ethnic 
groups. 

supportive of women students. 

willing to mentor faculty from the entire spectrum or racial- 
ethnic groups. 

willing to mentor women faculty. 

resentful of efforts to develop a faculty that represents the entire 
spectrum of racial-ethnic groups, 
aware of the difficulties that faculty from specific racial-ethnic 
groups may face in succeeding in this institution, 
supportive of faculty from the entire spectrum or racial-ethnic 
groups. 

supportive of women faculty. 

obstructive to the extent permitted by the law. 



have had each of the following experiences 



& 

Jp -ft vtS 4 

of ^ 
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□ □ 



□ □ 



□ □ 



□ 

□ 



□ □ □ 

□ □ □ 



□ 

□ 



□ 

□ 



□ 

□ 



□ □ □ 

□ □ □ 



□ 

□ 



□ 

□ 



□ □ 



□ □ 



□ 

□ 

□ 



□ 

□ 

□ 



□ 

□ 

□ 



□ 

□ 

□ 



□ 

□ 

□ 



□ 

□ 

□ 



2. Administrators provide leadership on issues that affect: 
academic freedom, 
campus governance, 
the quality of teaching, 
the quality of research, 
the quality of public service, 
campus life for faculty, 
campus life for students, 
the education of women. 

the education of students from the entire spectrum of 
racial-ethnic groups, 
the racial-ethnic diversity of the faculty, 
the gender diversity of the faculty. 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 
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Please check the response that Indicates the extent to which you have had each of the following experiences 
since coming to this college. 



3. Campus administrators behave as though a high priority for them 
is to: 

enhance the prestige of the campus, 
hire a high-quality faculty, 
retain a high-quality faculty, 
be responsive to the local community, 
improve students’ campus experiences, 
increase the number of undergraduate students from the entire 
spectrum of racial-ethnic groups, 
increase the number of students who graduate from the entire 
spectrum of racial-ethnic groups, 
increase the number of graduate students from the entire 
spectrum of racial-ethnic groups. 

educate students from the entire range of racial-ethnic groups because 
they believe that it is the educationally ethical thing to do. 
educate students from the entire range of racial-ethnic groups because 
it is the politically correct thing to do. 






/ //* 









# 



□ □ 
□ □ 
□ □ 
□ □ 
□ □ 

□ □ 
□ □ 
□ □ 
□ □ 
□ □ 



□ □ 
□ □ 
□ □ 
□ □ 
□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ □ 
□ □ 
□ □ 
□ □ 
□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



4. Campus administrators provide resources to achieve progress in the 
area of: 

the quality of teaching. 

the quality of research. 

the quality of public service. 

campus life for all faculty. 

campus life for faculty from my racial-ethnic group. 

campus life for all students. 

campus life for students from my racial-ethnic group. 

the education of women. 

the education of all students. 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



5. Campus administrators behave as though they are responsive to the 
concerns of: 

faculty from the entire spectrum of racial-ethnic groups, 
faculty from my racial-ethnic group only, 
women faculty only, 
men faculty only. 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 
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Please Indicate either “Yes” or “No” If you have had experiences of these kinds since coming to this college. (It 
you have Dfil had an actual experience with any of them or do not know of a specific Incident, please check the 
category “Don’t Know/Not Applicable.”) 



Don't 



When blatant discrimination toward a person occurs based upon 


Yes 


No 


Know/Not 

Aoolicable 


gender, race, or ethnicity, campus administrators respond by: 


dealing directly and immediately with the incident. 


□ 


□ 


□ 


Dmiting damage to the campus' reputation only. 


□ 


□ 


□ 


reaffirming the values and mores of the campus. 


□ 


□ 


□ 


redressing the affront to the affected individual. 


□ 


□ 


□ 


redressing the affront to the affected group. 


□ 


□ 


□ 


When subtle discrimination toward a person occurs based upon 
gender, race, or ethnicity, campus administrators respond by: 


dealing directly and immediately with the incident. 


□ 


□ 


□ 


limiting damage to the campus' reputation only. 


□ 


□ 


O 


reaffirming the values and mores of the campus. 


□ 


□ 


□ 


redressing the affront to the affected individual. 


□ 


□ 


□ 


redressing the affront to the affected group. 


□ 


□ 


□ 


A general policy on campus conduct is: 


codified, including sanctions for violations. 


□ 


a 


a 


established on an ad hoc basis. 


□ 


a 


a 


communicated effectively throughout the campus. 


□ 


□ 


□ 


enforced when violations occur. 


a 


a 


a 


ignored when violations occur. 


a 


a 


a 



Specific campus policies on discrimination are: 
codified, including sanctions for violations. 


□ 


a 


a 


established on an ad hoc basis. 


□ 


□ 


a 


communicated effectively throughout the campus. 


□ 


a 


□ 


enforced when violations occur. 


□ 


□ 


□ 


ignored when violations occur. 


□ 


□ 


□ 
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The Surrounding Community 



Oftentimes, the community In which a campus is located can have a major Impact on a faculty member's experi- 
ences. We are Interested In learning your feelings about the Immediate area In which your campus is located. 
(Please note: To add greater clarity to this question, the name of the local area surrounding the campus should 
be Identified In this section and Included In each question that refers to " local community"). 



Please check the response that Indicates the extern to which you have had each of the 
following experiences since coming to this college. 



y 



rfS 9 



r# 









The local community surrounding this campus responds to me generally by: 




‘ /V 


/ 

y 


V 


being receptive. 


□ 


□ 


□ 


□ 


□ 


□ 


accommodating my needs and interests. 


□ 


□ 


□ 


□ 


□ 


□ 


hiring me to work in its businesses. 


□ 


□ 


□ 


□ 


□ 


□ 


resenting my presence. 


□ 


□ 


□ 


□ 


□ 


□ 


The local community surrounding this campus responds to campus personnel 
and students from racial-ethnic groups other than mine by: 


being receptive. 


□ 


□ 


□ 


□ 


□ 


□ 


accommodating their needs and interests. 


□ 


□ 


□ 


□ 


□ 


□ 


hiring them to work in its businesses. 


□ 


□ 


□ 


□ 


□ 


□ 


resenting their presence. 


□ 


□ 


□ 


□ 


□ 


□ 


Members of the police force in the local community respond to campus 
personnel and students by: 


assisting us. 


□ 


□ 


□ 


□ 


□ 


□ 


assisting those from their own racial-ethnic groups. 


□ 


□ 


□ 


□ 


□ 


□ 


assisting those from racial-ethnic groups other than their own. 


□ 


□ 


□ 


□ 


□ 


□ 


harassing us. 


□ 


□ 


□ 


□ 


□ 


□ 


harassing those from their own racial-ethnic groups. 


□ 


□ 


□ 


□ 


□ 


□ 


harassing those from racial-ethnic groups other than their own. 


□ 


□ 


□ 


□ 


□ 


□ 


The campus supports its personnel and students through: 


speaking on our behalf in the local community. 


□ 


□ 


□ 


□ 


□ 


□ 


encouraging the local community to accommodate the needs of all 


campus personnel and students. 


□ 


□ 


□ 


□ 


□ 


□ 


encouraging the local community to accommodate the needs of 


campus personnel and students from various racial-ethnic groups. 


□ 


□ 


□ 


□ 


□ 


□ 


involving their families in its activities. 


□ 


□ 


□ 


□ 


□ 


□ 


working with local organizations. 


□ 


□ 


□ 


□ 


□ 


□ 


being involved in community forums. 


□ 


□ 


□ 


□ 


□ 


□ 


other ways. Please specify 
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Satisfaction with the Campus 



Now the survey asks about your level of satisfaction and your general Impression of this campus since 
accepting a faculty position here. 



.JF 



* 



1. Please indicate your level of satisfaction with the progress you have 
made in each of the following areas: 
pursuing research interests collaboratively with other faculty. □ 

pursuing my research interests using faciSties and equipment here. □ 

teaching academically superior students. □ 

teaching students from the entire spectrum of racial-ethnic groups. □ 
teaching students who could benefit from my instruction. □ 

participating in community service activities of interest to me. □ 

obtaining financial support to pursue my research interests. □ 

increasing the number of students from the entire spectrum of 
_ racial-ethnic groups. □ 

enjoying academic freedom through a shared governance structure. □ 
becoming involved in the work of the Academic Senate. □ 

gaining in other respects. □ 

Please specify: 



,<S? 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



£> 



A/ 
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□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 






□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 
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□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



2. Please indicate your level of satisfaction with each of the following 
aspects of this campus: 



campus administrative leadership. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


campus facilities. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


campus life. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


child care service availability. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


faculty life. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


interaction with students. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


opportunities for collegiality. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


physical surroundings. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


surrounding community. 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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3. Please indicate your level of satisfaction with the opportunities 
available for you on campus to: 

leam about various cultures (e.g. Black History Month, 

International Women's Month, etc.), 
discuss issues related to differences among racial-ethnic groups, 
receive campus services when discriminated against 
because of your race, ethnicity, or sex. 
become more aware of needs of students from the entire spectrum 
of racial-ethnic groups. 

become more involved in issues of race, ethridty, and gender. 

4. Please indicate your level of satisfaction with the opportunities 
available for faculty and campus personnel to: 

be evaluated on the basis of the help they give to students from 
various racial-ethnic groups. 

beoome aware of the needs of students from various racial-ethnic groups. 

become involved in issues of race, ethnicity, and sexual equality. 

become carrpus leaders if they are women. 

become carrpus leaders irrespective of their racialethnic background. 

be hired from the ertire spectrum of racial-ethnic groups. 

be hired from racial-ethnic {youps currently scarce on carrpus. 

be hired from my racial-ethnic group. 

be sensitive to the needs of students from my racial-ethnic background. 

be sensitive to women students. 

be sensitive to the needs of aB students. 

promote the development of everyone's competence. 

develop their skills and knowledge. 












/ ./ 
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V 

C 
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□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



5. Please descrtoe your feelings about how you are viewed on this canpus. (For each pair of adjectives, please circle the X closest 



to yourfeeling about how you are viewed on this campus.) 










Respected 


X 


X 


X 


X 


X 


Disrespected 


Resented 


X 


X 


X 


X 


X 


Admired 


Successful 


X 


X 


X 


X 


X 


Unsuccessful 


InfcetSgent 


X 


X 


X 


X 


X 


Unintefigent 


Demeaned 


X 


X 


X 


X 


X 


Valued 


Appreciated 


X 


X 


X 


X 


X 


Worthless 


Encouraged 


X 


X 


X 


X 


X 


Discouraged 


Weak 


X 


X 


X 


X 


X 


Strong 


Hard-Working 


X 


X 


X 


X 


X 


Lazy 


Tolerated on Campus 


X 


X 


X 


X 


X 


Integral to the 
Campus 
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6. Please descrbe your perceptions of this campus since becoming a faculty membertme. (For each pair of adjectives, please 



drde the X dosest to your wood for desatotng this campus.) 










Comfortable 


X 


X 


X 


X 


X 


UnoorrfOrtable 


Friendly 


X 


X 


X 


X 


X 


Hostile 


Tense 


X 


X 


X 


X 


X 


Relaxed 


Cold 


X 


X 


X 


X 


X 


Warm 


Communicative 


X 


X 


X 


X 


X 


Reserved 


Enjoyable 


X 


X 


X 


X 


X 


Unenjoyable 


Concerned 


X 


X 


X 


X 


X 


Indifferent 


Disrespectful 


X 


X 


X 


X 


X 


Respectful 


Cooperative 


X 


X 


X 


X 


X 


Competitive 


Sensitive 


X 


X 


X 


X 


X 


Insensitive 


Welcoming 


X 


X 


X 


X 


X 


Unwelooming 


Unsupportrve 


X 


X 


X 


X 


X 


Supportive 


Hospitable 


X 


X 


X 


X 


X 


Inhospitable 


Hard 


X 


X 


X 


X 


X 


Easy 


Accepting 


X 


X 


X 


X 


X 


Unaccepting 


Tolerant 


X 


X 


X 


X 


X 


Intolerant 


Structured 


X 


X 


X 


X 


X 


Flexble 


Open 


X 


X 


X 


X 


X 


Closed 


Bureaucratic 


X 


X 


X 


X 


X 


NorvBureaucratic 
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Attitudes 



Now the survey asks your opinion on various educational Issues, particularty as related to your experience at this college 
Please check the response that Indicates your level of agreement with each of the statements Bsted below. 




1. I prefer to teach students who are: 



academically well-prepared for college. 


□ 


□ 


□ 


□ 


□ 


□ 


well-motivated for college. 


□ 


□ 


□ 


□ 


□ 


□ 


in need of assistance to suoceed in college. 


□ 


□ 


□ 


□ 


□ 


□ 


of my racial-ethnic group. 


□ 


□ 


□ 


□ 


□ 


□ 


of other racial-ethnic groups. 


□ 


□ 


□ 


□ 


□ 


□ 


from my gender. 


□ 


□ 


□ 


□ 


□ 


□ 


from the opposte gender. 


□ 


□ 


□ 


□ 


□ 


□ 


oriented to pursue baccalaureate (BA) 


□ 


□ 


□ 


□ 


□ 


□ 


oriented to pursue research careers. 


□ 


□ 


□ 


□ 


□ 


□ 


2. Afl general education courses should include topics and examples: 
related specifically to women. 


□ 


□ 


□ 


□ 


□ 


□ 


related to a variety of racial-ethnic groups. 


□ 


□ 


□ 


□ 


□ 


□ 


in which people from various racial-ethnic groups interact postively. 


□ 


□ 


□ 


□ 


□ 


□ 


mutpie viewpoints on a particular topic. 


□ 


□ 


□ 


□ 


□ 


□ 


3. Special programs and policies: 

are necessary to attract students to campus from a variety of 
racial-ethnic groups. 


□ 


□ 


□ 


□ 


□ 


□ 


often result in the hiring of professors and college personnel who lack 
adequate quafificatbns. 


□ 


□ 


□ 


□ 


□ 


□ 


lead to resentment among students. 


□ 


□ 


□ 


□ 


□ 


□ 


lead to resentment among facuty members. 


□ 


□ 


□ 


□ 


□ 


□ 


enhance the quaBy of the student body. 


□ 


□ 


□ 


□ 


□ 


□ 


reduce the prestige of the campus. 


□ 


□ 


□ 


□ 


□ 


□ 


lead to admission of underprepared students. 


□ 


□ 


□ 


□ 


□ 


□ 


are necessary for the facuty to be representative of the student body . 


□ 


□ 


□ 


□ 


□ 


□ 


are necessary for a carqpus to reflect the mbc of radatethnic gnxps in 
the local community . 


□ 


□ 


□ 


□ 


□ 


□ 


help to create a poslrve campus environment 


□ 


□ 


□ 


□ 


□ 


□ 


provide educational opportuniies for students \Mio have potential for 
oofege but do not meet specific admissions requirements. 


□ 


□ 


□ 


□ 


□ 


□ 
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Please check the response that Indicates your level of agreement with each of the statements listed below. 



4. The highest priority forthis campus in hiringfacuty should be: 

enhancing the prestige of the carrpus. 
selecting the most qualified neganjless of radal-ethnic group, 
selectin g those who are qualified and of the same racfefretfwic 
groups as the student body as a whole, 
selecting those who are qualified and sensitive to students 
from the entire spectium of racial-ethnic groups, 
selecting those who are sensitive to the needs of students from 
the entire spectrum of radal-ethnic groups. 

5. A high priority for me on this canpjs is that: 

I develop collegial relationships wfth other faculty. 

I have sufficient time to oonduct my research. 

I interact wth students and campus personnel from the entire 
spectium of radatethnic groups, 
academic quality be maintained, 
goals be met in reacting students from the entire spectrum of 
racial-ethnic groups. 

maintenance of academic quality and recruftment of students 
from the entire spectium or racial-ethnic groups be compatible goals. 
I interact with students and campus personnel from my own 
radal-ethnic group 



& 






.A * 9 



s 




✓ 


<r 


✓ 


V 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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Demographic Background 



Please share some Information with us about your personal and educational background by checking the 
response that applies to you or by filling In the blanks on the questions below. 

1. I am from the following racial-ethnic background. (If you are from a multi-racial or multi-ethnic background, please 
check all that apply): 

□ American Indian/Native American. Please specify tribe: 

□ Black/African-American/African 

□ Chinese/Chinese-American 

□ Cuban/Cuban-American 

□ Filipino/Pilipino/Filipino-American 

□ Japanese/Japanese-American 

□ Mexican-American/Chicano 

□ Pacific Islander. Please specify island group: 

□ Pakistani/East Indian 

□ Puerto Rican 

□ White/Caucaisan, including Middle Eastern. If you identify with a specific ethnic group, 

please specify: 

□ Other Asian, excluding Middle Eastern. Please specify: 

□ Other Latin/Central American. Please specify: 

Other. Please specify: 

2. My gender is: □ Female □ Male 

3. My present academic rank is: 

□ Professor. 

□ Associate Professor. 

□ Assistant Professor. 

□ Lecturer. 

□ Instructor. 

□ Researcher. 

□ Other. Please specify: 

4. At the present time, the approximate percentage of my time that I devote to: 

administration is 

research is 

teaching is 

service to clients and patients is 

5. The number of years I have spent on this campus is 

6. My academic department is 

7. My work status is: □ Full-time □ Part-time 
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Choosing R College or Uniuersity 



Everyone chooses a college for different reasons. We are Interested In Knowing why you chose to be a 
staff member at this campus. Below you will find a list of possible reasons for deciding to worK here. 

1. This campus appealed to me because: 

(Please check all your reasons why you chose this campus) 

□ I had friends and colleagues who were staff members here. 

□ The student body was racially and ethnically diverse 

□ The staff was racially and ethnically diverse. 

□ The academic quality of the student body was excellent. 

□ The campus' academic reputation in general was excellent. 

□ The campus’ social reputation was excellent. 

□ The location of the campus met my needs. 

□ The campus provided an opportunity for career advancement. 

□ The compensation package was attractive. 

□ I visited and liked the campus. 

□ The job conditions were beneficial for raising a family. 

□ I was an alumnus of the campus. 

□ I liked the mission and administrative philosophy of the campus. 

□ Other reasons. Please specify: 

Now we would like to know what your expectations were when you chose to become a staff member on 
this campus. 

2. Please check the response that Indicates the level of Importance that you gave to each of the 
following possible expectations for choosing to work at this 



I came to this campus because I expected to: 
advance my career. 

develop or participate in innovative student programs, 
serve academically superior students, 
serve students from the entire spectrum of racial-ethnic groups, 
serve students who could benefit from my assistance, 
participate in community service activities of interest to me. 
work cotlaboratively with respected members of my profession. 
Increase the number of students from the entire spectrum of 
racial-ethnic groups, 
further my education, 
earn a competitive salary, 
have job security, 
gain in other respects. 

(Please specify: — 

(D 
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□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 
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3. Please describe your perceptions of this campus prior to becoming a staff member here. (For each pair of 
.v adjectives, please circle the X closest to your word for desorbing this campus.) 



Confatabie X 

Friendly X 

Tense X 

Cold X 

Communicative X 

Enjoyable X 

Concerned X 

Disrespectful X 

Cooperative X 

Sensitive X 

Welcoming X 

Unsupportive X 

Hospitable X 

Hard X 

Accepting X 

Tolerant X 

Structured X 

Open X 

Bureaucratic X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



X Unoomfortable 
X Hostile 

X Relaxed 

X Warm 

X Reserved 

X Unenjoyable 

X Indifferent 

X Respectful 

X Competitive 

X Insensitive 

X Unwelcoming 

X Supportive 

X Inhospitable 

X Easy 

X Unaccepting 

X Intolerant 

X Flexible 

X Closed 

X NorvBureaucratic 
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Staff Life 



We would Ifce to team about various experiences that you may have had on campus with respect to your departmental 
and campuswide staff colleagues. 



1. Please check the response that indicates the approximate number of hours In a 
typical week that you spend on each of these activities in your current job: « 



advising students on academic matters. □ 

advising students on personal matters. □ 

serving on campus committees. Q 

attending workshops and conferences. Q 

attending meetings on campus. Q 

handling administrative matters. Q 

making presentations on anchor off campus. O 

. talking to faculty about gender, race or ethnicity issues. □ 

* talking to students about issues of gender, race, or ethnicity. □ 

volunteering my services in the surrounding community. □ 

participating in student-focused activities that are part of my 

direct job responsibilities. O 



participating in student -focused activities that extend beyond 

my direct job responsfoilities. O 

Please Indicate If you have had each of the following experiences since coming 
specific experience, please check the category, “Don’t Know/Not Applicable.” 



2. My contributions in my current job are: 

understood by staff members in my department. 

appreciated by staff members in my department. 

judged on relevant criteria by staff members in my department. 

understood by my supervisor. 

appreciated by my supervisor. 

judged on relevant criteria by my supervisor. 

understood by staff members on the campus. 

appreciated by staff members on the campus. 

judged on relevant criteria by staff members on the campus. 

3. In comparison to other staff members: 

I spend more time providing service to the campus (such as by 
advising students and serving on committees). 

I spend more time engaged in direct work-related tasks. 

I serve on more campus committees. 

I am more involved with students beyond the regular work day. 
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□ 


□ 
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to this college. If you have not had 
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Know/Not 






Yes 


No 


Applicable 
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Please 
had 



ise Indicate K you have had each of the lotto wing experiences since coming to this college 
a specific experience, please check the category “Don't Know/Not Applicable " 



N you have not 



4. Wlh respect to evaluation of my job performance: 

I have sufffcienl opportunities to meet wkh ny supervisor. 

I receive adequate mentoring to succeed here. 

% I receive adequate advice on promotional opportunities, 
my supervisor makes dear his or her expectations, 
my campuswide service Is considered 

(e g , advising students, serving on commMees). 
other staff members make dear their expectations, 
staff members openly critical of the administration have no cause 
to feel retributton 

evaluative standards are clearly defined in my department, 
evaluative standards are dearly defined campuswide. 
k is based partially on enhancing the success of students from 
groups traditionally underrepresented in higher education, 
staff members openly critical of the administration have cause 
to feel retrfxjtton. 

5. My relationship with other staff members In my department is: 

conducive to my professional development, 
based upon a common set of interests, 
uncomfortable with those of the other racial-ethnic groups, 
uncomfortable with those of my opposite gender, 
comfortable with those of my gender, 
comfortable with those of my racial-ethnic group. 

Job-related only. 

6. My relationship with other staff members campuswide is: 

conducive to my professional development, 
based upon a common set of interests, 
uncomfortable with those of other racial-ethnic groups, 
unoomfortable with those of my opposite gender, 
comfortable with those of my gender, 
comfortable with those of my racial-ethnic groups, 
job-related only 

7. There is adequate Information to orient new staff members here to: 
the campus in general. 

campus policies and procedures, 
departmental policies and procedures, 
the nature of the student body, 
die mission of the institution. 

8. My relationship wfth other staff members In my departmer* inctodes: 

commktee work, 
job-related activities only, 
personal acquaintanceships, 
social interaction on campus, 
social interaction off campus. 
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Please Indicate H you have had each of the following experiences since coming to this college. If you have not had 
a specific experience, please check the category "Don't Know/Not Applicable.” Dont 

Know/Not 
Y«s No Applicable 



9. My relationship with other staff members campuswide includes: 
committee work. 

Job-related activities only- 
personal acquaintanceships, 
sodal interaction on campus, 
social interaction off campus. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



10: I feel pressure on this campus to: 

socialize only with people of my racial-ethnic group, 
participate in campus activities related to my culture, 
particularly assist students who are of my radal-ethn'c group, 
advocate for students who are of my racial-ethnic group, 
be a spokesperson for my racial-ethnic group, 
represent my racial-ethnic group on campuswide committees, 
particularly assist students who are of my gender, 
advocate for students who are of my gender, 
represent my gender on campuswide committees, 
be a spokesperson for my gender. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ O □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



11. I collaborate professionally with staff members of: 
my racial-ethnic group, 
other racial-ethnic groups, 
my gender, 
my opposite gender. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



12. I interact socially with staff members of : 
my racial-ethnic groups, 
other racial-ethnic groups, 
my gender, 
my opposite gender. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



13. Professional development activities are available on the canpus for: 

administrators. 

managers. 

all staff members. 

only staff members who have reached a certain rank or level, 
support staff. 

14. If I were to apply for another position, it would be to: 

increase my compensation, 
increase my opportunities for growth, 
increase my responsfoilities. 

gain greater appreciation from other staff members for my work. 

gain greater recognition from other staff members tor my work. 

gain greater respect from other staff members for my work. 

enhance my compatbility with staff members with whom I would work directly. 

enhance the excitement that I feel about my work. 

gain greater sensitivity to my racial-ethnic background. 

gain greater sensitivity to my gender. 



□ □ □ 

□ • □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
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15. Staff members In my department Include IndMAials who are: 
(Please check all that apply) 

□ African-AmericanSlack. 

□ American IndiarVNatfve American. 

□ AsiarVPadfic Islander. 

□ CNcarxVLatinoWispanic. 

□ White/Caucasian. 

□ Female. 

□ Male. 

16. My supervisor is: 

(Please check al that apply) 



□ AfricatvAmericarVBIack. 

□ American IndiarVNatrve American. 

□ AsiarVPadfic Islander. 

□ ChicanotatinoMispanic. 

□ White/Caucasian. 

□ Female. 

□ Male. 



Please Indicate your general perception about staff members on your campus. 



17. Staff members who are engaged in activities to promote the edtcation of 
students from radal-ethnic groups historically underrepresented in 
higher education are: 

seldom promoted, 
given release time. 

overburdened with committee assignments, 
selected to be administrators, 
rewarded financially. 

asked to work In programs that serve those student groups only, 
selected only to satisfy affirmative acton sidelines, 
drosen to represent the campus In the local comnunity. 
given norvfinancial rewards on campus, 
stigmatized by other staff members, 
often promoted. 

18. Staff members act as though they think the students prepared for 

college on campus are: 
an those enrolled. 

only those who meet specific admissions retirements. 

only those who are outstanding scholars. 

only those of their own sex. 

only those of their opposite sex. 

trom both sexes. 

only those from my radal-ethnic group. 

only those from radal-ethnic groups other than mine. 

only those from their radal-ethnic group. 

from an radal-ethnic groups. 

only those who adhere to standard behavioral patterns. 



Donl 
Know/Not 
Yes No Applicable 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
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Don't 

Know/Not . 
Yes No Applicable 



19. Staff members act as though the students that they are most pleased 
to see on campus are: 
all those enrolled. 

only those who meet specific admissions requirements. 

only those who are outstanding scholars. 

only those of their own sex. 

only those of their opposite sex. 

from both sexes. 

only those from my racial-ethnic group. 

only those from racial-ethnic groups other than mine. 

only those from their racial-ethnic group. 

from aH racial-ethnic groups. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



20. Staff members act as though the students that they are most comfortable 



serving on campus are: 



all those enrolled on the campus. 


□ 


□ 


□ 


only those who meet specific admissions requirements. 


□ 


□ 


□ 


only those who are outstanding scholars. 


□ 


□ 


□ 


only those of their own sex. 


□ 


□ 


□ 


only those of their opposite sex. 


□ 


□ 


□ 


from both sexes. 


□ 


□ 


□ 


only those from my racial-ethnic group. 


□ 


□ 


□ 


only those from racial-ethnic groups other than mine. 


□ 


□ 


□ 


only those from their racial-ethnic group. 


□ 


□ 


□ 


from an racial-ethnic groups. 


□ 


□ 


□ 


only those who adhere to standard behavioral patterns. 


□ 


□ 


□ 


Staff members on this campus ad as though they are: 
aware of the importance of serving students from the entire 
spectrum of racial-ethnic groups. 


□ 


□ 


□ 


aware of the difficulties that students from specific racial-ethnic 
groups may face in succeeding in college. 


□ 


□ 


□ 


resentful of efforts to develop a student body that represents the 
entire spectrum of radal-ethnic groups. 


□ 


□ 


□ 


supportive of students from the entire spectrum of radal-ethnic groups. 


□ 


• □ 


□ 


supportive of women students. 


□ 


□ 


□ 


witling to mentor students from the entire spectrum or radal- 
ethnic groups. 


□ 


□ 


□ 


willing to mentor women students. 


□ 


□ 


□ 


Staff regard campus programs for students from backgrounds 
traditionally underrepresented in higher education as: 
remedial in nature. 


□ 


□ 


□ 


critical to the institution's mission. 


□ 


□ 


□ 


effective educationally. 


□ 


□ 


□ 


a drain on institutional resources. 


□ 


□ 


□ 


assisting only students underprepared for college work. 


□ 


□ 


□ 


a stigma on the institution's prestige. 


□ 


□ 


□ 



I 



Items for Staff 



nteraction with Students 




this section, we want to team about your role as a staff member who serves students on this campus. If you do not 
Kervt students, please proceed to the next section of this survey. 

Please todlcate If you have had each of the following experiences In your current position If you have not had a specif- 

|c experience, please check the category -Don’t Know/Not Applicable." ^ 

I Know/Not 

Yes No Applicable 






I serve students who are of: 
my gender, 
my opposite gender, 
my racial-ethnic group, 
the entire spectrum of racial-ethnic groups. 

I mentor students who are of: 
my gender, 
my opposite gender, 
my racial-ethnic group, 
the entire spectrum of racial-ethnic groups. 

Students most prepared for ooDege whom I serve are: 



women. 



men. 

unable to be classified in tern® of a particular gender. 

of my racial-ethnic group. 

of a racial-ethnic group other than mine. 

of the entire spectrum of racial-ethnic groups. 

unable to be classified In terms of a particular racial-ethnic group. 

4. Students least prepared for ootlege whom I serve are: 

women. 

men. 

unable to be classified In terms of a particular gender. 

of my racial-ethnic group. 

of a racial-ethnic group other than mine. 

of the entire spectrum of racial-ethnic groups. 

unable to be classified in terms of a particular racial-ethnic group. 

5. I provide students with information and material that: 

acknowledges women’s societal oortrtoutbns. 
a ck nowledges societal contributions made by the entire 
spectrum of racial-ethnic groups, 
has a multicultural perspective on issues. 

S. I pa rticipate In campuswide activities wth students who are of. 
my gender, 
my opposle gender, 
my racial-ethnic group 
the entire spectrum of racial-ethnic groups. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ €1 □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
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Please Indicate If you have had each of the following experiences In your current position. If you have not had a specif- 
ic experience, please check the category “Don’t Know/Not Applicable.” 

Know/Not 
Yes No Applicable 



7. I participate In off-campus activities with students who are of: 

my gender. 

my opposite gender. 

my racial-ethnic group. 

the entire spectrum of racial-ethnic groups. 

8. I collaborate professionally with students of: 

my gender. 

my opposite gender. 

my racial-ethnic group. 

the entire spectrum of racial-ethnic groups. 

9; Students with whom I interact on this campus behave as though they are: 
committed to developing a student body that represents the 
entire spectrum of racial-ethnic groups, 
resentful of efforts to develop a student body that represents the 
- entire spectrum of racial-ethnic groups, 
aware of the importance of educating students from the 
entire spectrum of racial-ethnic groups, 
aware of the difficulties that students from the entire spectrum 
of racial-ethnic groups may face in succeeding in college, 
supportive of students from the entire spectrum of 
racial-ethnic groups, 
supportive of women students. 

10. Students with whom I Interact on this campus perceive that 
the institution is: 

committed to developing a student body that represents the 
entire spectrum of racial-ethnic groups, 
resentful of efforts to develop a student body that represents the 
entire spectrum of racial-ethnic groups, 
aware of the importance of educating students from the 
entire spectrum of racial-ethnic groups, 
aware of the difficulties that students from the entire spectrum 
of racial-ethnic groups may face in succeeding in college, 
supportive of students from the entire spectrum of 
racial-ethnic groups, 
supportive of women students. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 




»^5WS?SiSS5SJ53!S5C55^ 

other campus participants. 



1. ApproximaleV what percerl of the students on this carrpus are: 

Asian 

Black 

Latino 

Native AmericarV American Indian 

White 

2. ApproximaleV what peroertol the facuty on this carrpus are: 

Asian 

Black 

Latino 

Native AmericarV American Indian 
White 

3. ApproxinaleV what peroertot the stall in your departmert are: 

Asian 

Black 

Latino 

Native AmericarVAmerican Indian 
White 

4. ApproximaeV what peroertot the stall on this campus are. 

Asian 

Black 

Latino 

Native AmericarVAmerican Indian 
White 



Less than io%- 25 % 25%-50% 50%-75% Over 75% 
10 % 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 
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We want to learn about the experiences that you have had generally on this campus. Please Indicate H you have had 
the following experiences since coming to this college, or If not, please check the category “ Don't Know/Not 
Applicable." 









Don't 

Know/Not 


When 1 am treated politely on campus, It Is generally by: 


Yes 


No 


Applicable 


Staff members or administrators of my racial-ethnic group. 


□ 


□ 


□ 


staff members or administrators of other racial-ethnic groups. 


□ 


□ 


□ 


staff members or administrators of all racial-ethnic groups. 


□ 


□ 


□ 


staff members or administrators of my sex. 


□ 


□ 


□ 


staff member or administrators of my opposite sex. 


□ 


□ 


□ 


both male and female staff members or administrators. 


□ 


□ 


□ 


faculty. 


□ 


□ 


□ 


students. 


□ 


□ 


□ 


carrpus police. 


□ 


□ 


□ 


people from the community surrounding the carrpus. 
specific individuals Please specify: 


□ 


□ 


□ 



6. When I am treated rudely on campus, II is generally by: 

staff members or administrators of my racial-ethnic groups, 
staff members or administrators of other racial-ethnic groups. 
. staff members or administrators of all racial-ethnic groups. 

* staff members or administrators of my sex. 
staff members or administrators of my opposite sex. 
both male and female staff members or administrators, 
faculty, 
students, 
campus police. 

people from the community surrounding the campus, 
specific Individuals Please specify: 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



7. I have seen or heard about campus events where: 
specific racial-ethnic groups are portrayed positively, 
specific racial-ethnic groups are portrayed negatively, 
women in general are portrayed positively, 
women in general are portrayed negatively, 
men in general are portrayed positively, 
men in general are portrayed negatively. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



8. I have seen or heard about racist behavior initiated by: 

staff members or administrators of my racial-ethnic group. 

staff members or administrators of other racial-ethnic groups. 

faculty of my racial-ethnic group. 

faculty of other racial-ethnic groups. 

students of my racial-ethnic group. 

students of other racial-ethnic groups. 

people from the community surrounding the campus. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
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Applicable.” Know/Not 



I have seen or heard about sexist behavior Initiated by . 

mefft>ers or administrators of my racial-ethnic group. 
staff merrt>ers or administrators of other racial-ethnic groups, 
facuty of my racial-ethnic group, 
tacuty of other racial-ethnic groups, 
students of my racial-ethnic group, 
students of other racial-ethnic groups, 
people from the community surrounding the campus. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



). I have seen on campus: . 

b ook s in the Hxary written from a variety d racial, ethnc. o 

cultural viewpoints. „ 

textbooks in the bookstore written from a vanety of racial, ethnic, 

or cultural viewpoints. 

ait reflecting various racial-ethnic cultures. 

negative graffiti about women. 

negative graffiti about certain radal-ethnic groups. 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 



1 Carrpus activities in which I participated that have increased my 

sensitivity to other racial-ethnic groups are: q q 

Normal discussions with others on campus. Q □ 

orientation programs. □ □ 

lectures □ □ 

conferences and workshops. □ □ 

committee assignments. Q O 

reading books. □ □ 

special events (cultural celebrations, etc.). q q 

plays or movies. □ □ 

concerts. □ Q 

athletic events. 

others (Please specify: 

12. Campus activities in which I participated that have Increased my 

sensitivity to women's issues are: □ □ 

Informal discussions with others on campus. q □ 

orientation programs. □ □ 

lectures □ Q 

conferences and workshops. □ □ 

committee assignments. □ □ 

rearing books. □ □ 

i pec i at events (cukural celebrations, etc.). q □ 

plays or movies. □ □ 

conoerts. □ O 

athlete everts. 

others Please specify: ” 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 
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Please check the response that Indicates the extent to which you have had each of the following experiences since 
coming to this college. 



ST 



/ 






13. I see materials In campus media that Increase my understanding 
of individuals based on: 
their race or ethnicity, 
their sex. 

their academic preparation lor college. 

whether they met specific admissions requirements. 

other reasons (Please specify: 



□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 



1 see materials in campus media in which individuals are 
stereotyped based on: 


n 


□ 


□ 


their race or ethnicity. 


LJ 

Q 


□ 


□ 


their sex. 

their academic preparation for college. 


□ 

n 


□ 

n 


□ 

n 


whether they met specific admissions retirements. 

other reasons (Please specify: 


LJ 


LJ 


LJ 



15. Campus security employees respond to staff members by: 
assisting us. 

assisting those from their own racial-ethnic groups, 
assisting those from racial-ethnic groups other than their own. 
harassing us. 

harassing those from their own racial-ethnic groups. 

harassing those from racial-ethnic groups other than their own. 



□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 



16. If I have felt discriminated against on the campus, It Is because of: 
my race or ethnicity, 
my sex. 

whether I have met specific admissions requirements, 
other reasons (Please specify: 



□ □ □ 
□ □ □ 
□ □ □ 



17. H I have felt discriminated against on the campus, It is by: 

other staff members or administrators. 

faculty. 

students. 

teaching assistants/instructional assistants, 
people In the surrounding community. 

18. If I have felt discriminated against on the campus, it is by people of: 

my racial-ethnic group, 
other racial-ethnic groups, 
my sex. 

the opposite sex. 



□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 



□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 



□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 



□ □ O 

□ □ □ 
□ □ □ 
□ □ □ 



□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 



□ □ □ 

□ □ □ 

□ □ □ 

* 



□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 



□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
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I w want to team of your perception of the campus administrative leadership. 

UPtoa9» check the response that Indicates the extent to which you have had each of the following experiences since 
|oomlng to this coHege. 



/// ^ <°° 



1. Administrators on this campus act as though they are: 

aware of the Importance of educating students from the entire 
spectrum of racial-ethnic groups, 
aware of the difficulties that students from specific racial-ethnic 
groups may face In succeeding In oollege. 
resentful of efforts to develop a student body that represents the 
entire spectrum of radai-ethnic groups. 

ftjpportve cf students from the entire spectrum or radai-ethnic grtx^JS. 
supportive of wornen students. 

willing to mentor staff members from the entire spectrum of radai- 
ethnic groups. 

willing to mentor women staff members, 
resentful ot efforts to develop a staff that represents the entire 
spectrum of radai-ethnic groups. 

aware ot the difficulties that staff members from specific racial-ethnc 
groups may face In succeeding at this institution, 
supportive of staff members from the entire spectrum of radai-ethnic 

groups. 

supportive of women staff members, 
obstructive to the extent permitted by the law. 



□ □□□□-□ 
□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ O 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ Q □ □ □ □ 

□ □ □ □ □ o 

□ □ □ □ □ o 



Administrators provide leadership on Issues that affect . 


□ 


□ 


□ 


□ 


□ 


□ 


academic freedom. 


□ 


□ 


□ 


□ 


□ 


□ 


campus governance. 


□ 


□ 


□ 


□ 


□ 


□ 


the quality of teaching. 


□ 


□ 


□ 


□ 


□ 


□ 


the quality of research. 


□ 


□ 


□ 


□ 


□ 


□ 


the quality of public service. 


□ 


□ 


□ 


□ 


□ 


□ 


campus We for staff members. 


□ 


□ 


□ 


□ 


□ 


□ 


campus He for studerts. 
the education of women. 


□ 


□ 


□ 


□ 


□ 


□ 


the education of students from the entire spedrum of 


□ 


O 


o 


□ 


□ 


□ 


racial-ethnic groups. 


n 


o 


□ 


□ 


□ 


□ 


the radai-ethnic dwerslty of the faculty. 


Q 


□ 


□ 


□ 


□ 


□ 


the gender diversity of the staff, 
opportunkies for staff development. 


□ 


□ 


□ 


□ 


□ 


□ 



o 
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Please check the response that Indicates the extent to which you have had each of the following experiences since 
coming to this college 




3. Campus administrators behave as though a high priority for them is to: 
enhance the prestige of the campus, 
hire a high-quality faculty, 
retain a high-quality faculty, 
be responsive to the local community. 

Improve students’ campus experiences. 

Increase the number of women students. 

Increase the number of students from the entire sped rum 
of racial-ethnic groups. 

Increase the number of students who graduate from the entire 
spectrum of racial-ethnic groups. 

educate students from the entire range of racial-ethnic groups because 
they believe that it is the educationally ethical thing to do. 
educate students from the entire range of racial-ethnic groups because 
It is the politically oonect thing to do. 

4. Campus administrators provide resources to achieve progress in the area of: 
the quality of teaching, 
the quality of research, 
the quality of public service, 
campus life for all faculty, 
carrpus life for faculty from my racial-ethnic group, 
campus life for all staff members, 
carrpus life for staff members from my racial-ethnic group, 
campus life for all students, 
carrpus fife for students from my racial -ethnic group, 
the education of women, 
the education of all students. 

5 . Campus administrators behave as though they are responsive to the concerns of: 
staff members from the entire spectrum of racial-ethnic groups, 
staff members from my racial-ethnic group only, 
women staff members only, 
men staff members only. 



□ □ □ □ □ □ 

□ □ □ □ □ □ 
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□ 


□ 

□ 


□ 


□ 


□ 


□ 


□ 

□ 


□ 


□ 


a 


□ 


□ 

□ 


□ 


□ 


□ 


□ 


□ 

□ 


□ 


□ 


□ 


□ 


o o 


□ 


□ 


□ 


□ 


o a 


o 


□ 


□ 


□ 


o o 


□ 


□ 


□ 


a 


o a 


o 


□ 


□ 


□ 


o o 


□ 


□ 


□ 


o 


o a 


o 


□ 


□ 


□ 


o a 


o 


□ 


□ 


a 


a o 


o 


□ 


□ 


□ 


o o 


□ 


□ 


□ 


□ 


o a 


< 

o 


• o 


□ 


□ 


o a 


o 


□ 


□ 


□ 


□ o 


□ 


□ 


□ 


□ 


□ a 


□ 


□ 


□ 


o 


o □ 


□ 


□ 


□ 


o 


o o 


□ 


□ 


□ 




,.1v; f 



(15) 

2'37 



.fns 



tor Stiff 



Aase chock the response that 
•Aces since coming to this college 



■ 

i 



Indicates tt» «M« to to whk* you taw I* •»* <* tl» toUowlng «P*<- 

//fs/4 



& 



«e receptive to new ideas from staff that may posllvely affect 
educatio nal opportunities available for students. 

Mce Wtetlve h proposing new services that may positively affect 
educational opportunities available for students . 
waR for staff menders to propose new services that may posttveV 
affect educational opportunities available for students, 
oormuricate important irtormation wAdely throughout the campus, 
behave as though they consider staff integral to the ca mpus , 
beteve as thoutfi they consider support sfc# rtegal to theontpus 
ponds *e deveicpmert of pcslve rettbns b*ween daft andtaoiy. 
regard support staff as professionals, 
are flexble in responding to staff merrbers’ needs. 



□ 

□ 

□ 

□ 

a 

□ 

□ 



i had each of the fotowing experiences since coming to this college. Ifyou 
the category Don't Know/Not Applicable.’ 






lease Indicate # you have 
xperienoe, please check the \ 

When blatant discrimination toward a person occurs based upon 
* gender, race, or ethnicity, campus administrators respond by: 
dealing directly and immediately with the incident. 

ImKing damage to the campus’ reputation only, 
reaffirming the values and mores of the campus, 
redressing the affront to the affect indrvtojal. 
redressing the affront to the affeded group. 

i When subtle discrimination toward a person occurs 
' gender, race, or ethnicity , campus administrators respond by: 
dealing directly and immediately with the incident. 

ImRing damage to the campus’ reputation only, 
reaffirming the values and mores of the campus, 
redressing the affront to the affed indivickjal. 
redressing the affront to the affed ed group. 

6. A general policy on campus oondud is: 

codified, including sandtons for violations, 
established on an ad hoc basis, 
oorrmunicated effectively throughout the campus, 
enforced when violations occur, 
ignored when violations occur. 

10. SpecRe campus poSdes on discrimination are: 
eodXied, Including sanctions for violations, 
established on an ad hoc basis, 
communicated effectively throughout the campus, 
enforced when violations occur, 
ignored when violations occur. 
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Items for Staff 



The Surrounding Community 



Oftentimes, the community In which a campus Is located can have a major Impact on a staff member^ experiences. 

We are Interested In learning your feelings about the Immediate area In which your campus Is located. ( Please note: to 
add greater clarity to this question, the name of the local area surround Ing the campus should be Identified In this sec- 
tion and Included In each question that refers to "local community"). 



Please check the response that Indicates the extent to which you have had each of the following experiences since 



coming to this college. 




1 . The local community surrounding this campus responds to me generally by: 

being receptive. 

accommodating my needs and interests, 
hiring me to work in its businesses, 
resenting my presence. 

2. The local community surrounding this campus responds to the campus staff 
members and students from racial-ethnic groups other than mine by: 

being receptive. 

accommodating my needs and interests, 
hiring them to work in its businesses, 
resenting their presence. 

3. Members of the police force in the local community respond to campus 
staff members and students by: 

assisting us. 

assisting those from their own racial-ethnic groups, 
assisting those from racial-ethnic groups other than their own. 
harassing us. 

harassing those from their own racial-ethnic groups, 
harassing those from racial-ethnic groups other than their own. 

4. The campus supports its personnel and students through: 

speaking on our behalf in the local community, 
encouraging the local community to accommodate the needs of all 
Is personnel and students. 

encouraging the local community to accommodate the needs of its 
personnel and students from various racial-ethnic groups. 

Involving their families In its activities, 
working with local organizations, 
being involved in community forums. 

other ways (Please specify: 
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Satisfaction with the Campus 




the survey asks about your level of satisfaction and your general Impression of this campus since accepting 
member position here. 



a 



1 . Please Indicate your level of satisfaction wth the progress you have 
made In each of the following areas: 
advancing my career. 

developing or participating in Innovative student programs, 
serving academically superior students. 

serving students from the entire spectrum crfradaKethncgtM* 

serving students who could benefit from my Instruction, 
participating in community service activities of interest to me. 
working colaboratrvely wth respected merrbeis cf rny profession, 
tereasing the number of students from the entire spectrum of 
racial-ethnic groups, 
furthering my education, 
earning a competitive salary, 
having job security, 
gaining in other respects. 

Please specify: 




□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 



2. Please Indicate your level of satisfaction wth each of the following 
aspects of this campus. 

campus administrative leadership, 
campus facilities, 
campus We. 

campus personnel office, 
chtd care service avaBabBty. 
employee grievance proceAires. 
housing assistance program. 

Integration of the staff in the We of the campus. 

kteracfon wth students. 

opportunities lor career advancements. 

physical surroundings. 

apect'c department in which I work. 

staff We. 

aurroureSng comnunty. 
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Items tor Staff 



3. Please indicate your level of satisfaction with the opportunities available 
for you on campus to: 

team about various cultures (e g. Black History Month, 

International Women's Month, etc.). 

discuss Issues related to differences among racial-ethnic groups, 
receive campus services when discriminated against 
because of your race, ethnicity, or sex. 
become more aware of needs of students from the entire spectrum of 
racial-ethnic groups. 

become more involved in issues of race, ethnicity, and gender. 



V* /////// 

v 



□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □□□□□□ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 



4. Please indicate your level of satisfaction with the opportunities 
available for staff members to: 

be evaluated on the basis of the help they give to students from 
various racial-ethnic groups. 

become aware of needs of students from various racial-ethnic groups. 

become involved in issues of race, ethnicity, and sexual equality. 

become campus leaders if they are women. 

become carrpus leaders irrespective of their racial-ethnic background. 

be hired from the entire spedium of racial-ethnic groups. 

be hired from racial-ethnic groups currently scarce on campus. 

be hired from my racial-ethnic group. 

be senslive to the needs of students from my radalethnic background. 

to sensitive to women students. 

be sensitive to the needs of all students. 

provide good service to students. 

grow professionally. 

be promoted into a different job classification, 
be promoted within the same job classification, 
receive recognition. 

develop skills that are related to my present job. 
develop skills that lead to professional advancement, 
be integrated into the mainstream of the campus. 



□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 

□ □ □ □ □ □ □ 
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l. please describe your feelings about how you are viewed on this campus. (For each pair of adjectives, please 

eWe the X closest to your feeling about how you are viewed on this campus.) 



Respected 

■Resented 

^Successful 



BWeigent - 

"Demeaned 

■A p preci a ted 

■Encouraged 



I 



iWeak 

Hard-Woridng 
Tolerated on Campus 
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X 
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X 

X 

X 

X 

X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



Disrespected 

Admired 

Unsuccessful 

Unintelligent 

Valued 

Worthless 

Discouraged 

Strong 

Lazy 

Integral to the Campus 



| 6 please describe your perceptions of this campus since becoming a staff mentoer here, 
circle the X closest to your word for deserting this campus.) 



(For each pair of adjectives, please 



I 

I 

1 

I 

I 

I 

I 

I 

I 

I 



Comfortable 

Friendly 

Tense 

Cold 

Communicative 

Enjoyable 

Conoemed 

Disrespectful 

Cooperative 

Sensitive 

Welcoming 

Unsupportive 

Hospitable 

Hard 

Accepting 

Tolerant 

SUuctjrad 

Open 

Bureaucratic 
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X 

X 

X 

X 

X 

X 

X 

X 

X 

X 
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X 

X 

X 

X 

X 

X 

X 

X 



Uncomfortable 

Hostile 

Relaxed 

Warm 

Reserved 

Unenjoyable 

Indifferent 

Respectful 

Competitive 

Insensitive 

Unwelcoming 

Supportive 

Inhospitable 

Easy 

Unaccepting 

Intolerant 

Flexible 

Closed 

NorvBureaucratic 
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Items for Staff 



Attitudes 



Now the survey asks your opinion on various educational Issues, particularly as related to your experience at this col- 
lege. Please check the response that Indicates you level of agreement with each of the statements listed below. 






4? 



/V 







/ 


r 




1 prefer to serve students who are: 
academically well-prepared for college. 


□ 


□ 


□ 


□ 


□ 


□ 


well-motivated for college. 


□ 


□ 


□ 


□ 


□ 


□ 


in need of assistance to succeed in oollege. 


□ 


□ 


□ 


□ 


□ 


□ 


of my radal-ethnic group. 


□ 


□ 


□ 


□ 


□ 
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of other radal-ethnic groups. 


□ 


□ 


□ 


a 


□ 


□ 


from my gender. 


□ 


□ 


□ 


□ 


□ 


□ 


from the opposite gender. 


□ 


□ 


□ 


□ 


□ 


□ 


oriented to pursue graduate work. 


□ 


□ 


□ 


□ 


□ 


□ 


oriented to pursue research careers. 


□ 


□ 


□ 


□ 


□ 


□ 


An effedive way to meet students’ needs is to: 
have al campus departments responsble for serving all students. 


□ 


□ 


□ 


□ 


□ 


□ 


create separate departments to meet the unique needs of students of 
each racial-ethnic group. 


□ 


□ 


□ 


□ 


□ 


□ 


create separate departments to meet the unique needs of students of 
each gender. 


□ 


□ 


□ 


□ 


□ 


□ 


create separate departments to meet the needs of students who have 
potential for oollege but do not meet specific 
admissions requirements. 


□ 


□ 


□ 


□ 


□ 


□ 



3. Special programs and policies: 

are necessary to attract students to campus from a variety of 
racial-ethnic groups. 

often result in the hiring of faculty and staff members who lack 
adequate qualifications, 
lead to resentment among students, 
lead to resentment among faculty members, 
enhance the quality of the student body, 
reduce the prestige of the campus, 
lead to admission of underprepared students, 
are neoessary for the staff to be representative of the student body, 
are necessary for the campus to reflect the mix of racial-ethnic groups in 
the local community. 

help to create a positive campus environment, 
provide educational opportunities for students who have potential for 
oo liege but do not meet specific admissions requirements. 
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Hems tor Staff 



Btease che ck the response that Indicates your level of agreement 
Xteach of the statements listed below. 



^ The highest priority tor this campus In hiring staff members should be. 

enhancing the prestige of the campus. 

I selecting the most qualified regardless of racial-ethnic group. 

B selecting those who are quafified and of the same radal-ethnic 
groups as the student body as a whole. 

■ selecting whose who are qualified and sensitive to students 
I from the entire spectrum of racial-ethnic groups. 

selecting those who are sensitive to the needs of students from 

■ tie entire spectrum of racial-ethnic groups. 

5! A high priority for me on tWs campus Is that . 

_ I develop relationships with other staff members. 

I I have support in serving students. 
m I interact with students and staff members from the entire 
spectrum of racial-ethnic groups. 

I academic quality be maintained. 

■ goals be met in recruiting students from the ertfire spectrum of 

racial-ethnic groups. 

■ maintenance of academic quality and reauRment of students 
I from the entire spectrum or racial-ethnic groups be 

compatible goals. 

■ I Interact with students and staff members from my own 

| racial-ethnic group. 

t . Obstacles to achieving gender balance on the staff here are: 
the scarcity of women staff members who are Interested in 
working on this campus, 
the scarcity of qualified women staff members. 

■ lack of campus Interest in recruiting women staff members. 

B difficulty of retaining qualified women staff members. 

absence of women in high administrative positions. 

■ lack of desire on the part of the administration. 

7. Obstacles to achieving racial-ethnic balance on the staff here are: 

■ #ie scarcity of staff members from these groups who are Intereaedm 

I working on this campus. 

m fha sca rcity of qualified staff members from these groups. 

lack of Interest in recruiting staff members from these groups. 

I dRcUtyotretairtog quaked staff menbers from these groq*. 

B* absence of top a dmi ni strators from these groups, 

lack of desire on the part ot the administration. 
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hems for Staff 



Please check the response that Indicates your level of agreement 
with each of the statements listed below. 



8. With respect to the staff, greater equality oould be achieved with 
respect to women by: 

enhancing resources available for their recruitment, 
developing mentorships for those hired, 
enhancing resources available for their retention. 

Involving them in professional activities (for example, 
conferences, research collaborations, etc.) 
including them in campus social activities, 
reconceptualizing the definition of •'qualified" when making 
hiring and promotional decisions, 
including public service contributions in the criteria for 
promotion. 

including the contributions that they make in assisting women 
students to be successful on this campus. 

Including the contrbutions that they make to women students that 
ares not a part of their job-related responsibilities, 
including their service to the local community. 

9. With respect to the staff, greater equality could be achieved with 
respect to individuals from racial-ethnic groups traditionally 
underrepresented on the staff in higher education by: 

enhancing resources available for their recruitment, 
developing mentorships for those hired, 
enhancing resources available for their retention. 

Involving them In professional activities (for example, 
conferences, research collaborations, etc.) 
including them in campus social activities, 
reconceptualizing the definition of "qualified” when making 
hiring and promotional decisions, 
including public service contributions in the criteria for 
promotion. 

including the contributions that they make in assisting students from 
racial-ethnic groups traditionally underrepresented in higher 
education to be successful here, 
including the contribution that they make to students from radal- 
ethnic groups traditionally underrepresented in higher 
education which is not part of their job-related responsbilities. 
Including their service to the local community. 
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Items for Staff 



Please check the response that Indicate* your level of agreement with each of the 
^Moments listed below. 



I. T»* Iciest priority on this campus In terms of students 
should be to enhance support for: 

■ tf students. 

| lacniftment ol students from spedfic racial-ethnic groups. 
recnjSment of women students. 

■ retention of all enrolled students. 

I retention of students from spedfic racial-ethnic groups. 

" retention of enrolled students who have the potential for colege but 

cSd not meet regular campus admissions requirements. 




□ Q □ □ □ □ 

□ Q Q □ □ □ 

□ □ □ □ □ □ 

□ □ □ □ □ □ 

□ Q □ □ □ □ 

□ □ □ □ □ □ 



11.1 regard programs on campus for students from backgrounds 
| fcaditionalty underrepresented in higher edicatton as: 

I remedial in nature. 

critical to the institution's mission. 

■ effective educationally. 

I a drain on institutional resources. 

assisting only students underprepared for colege work. 

■ a stigma on the institution's prestige. 

Please check the response that Indicates your assessment of the changes 
£ut have taken place on campus with respect to the following areas. 



Curricular offerings 
Diversity of the admini s tra t ion 
Diversity of the staff 
Diversity of the faculty 
Diversity ol the student body 
Institutional mission 
Institutional prestige 
Level of student preparation 

PeoepBvfyb ai ii fe ba cis fromlTe ertte range of radadtric grope 
Raoepbvty to facufty from the ertire range cl rarial-ethrcgrops 
Reoepbvty *> sttl mentors tom the ertre range of raaaWtTfc pops 
Recepbvtytostodertslwntoe ertie range of radaWhricgaps 
Student services 
Student retention 



□ Q □ □ □ □ 

□ □□□□□ 

□ □ □ □ O □ 

□ □ □ □ □ □ 

□ Q □ □ □ □ 

□ Q □ □ □ □ 



/ 



4T 



□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 

□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 

□ Q □ 

□ □ □ 

□ Q □ 

□ □ □ 




□ □ □ 
□ □ □ 
□ □ □ 

□ O □ 

□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 
□ □ □ 





( 24 ) 



246 



nems tor staff 



Demographic Background 



Please share some Information with us about your personal and educational background by checking the response 
that applies to you or by filling In the blanks on the questions below. 

1. I am from the following radal-ethical background. (If you are from a multi-racial or multi-ethnic background, please check all 
that apply. ) 



□ American IndiarVNative American Please specify tribe: 

□ Black/ African-AmericarV African 

□ Chinese/Chinese-American 

□ CubarVCuban- American 

□ Filipino/Pilipino/Filipino-American 

□ Japanese/Japanese- American 

□ Mexican- AmericarVChicano 

□ Pacific Islander Please specify island group: . 

□ Pakistani/East Indian 

□ Puerto Rican 

□ White/Caucasian, including Middle Eastern (If you identify with a specific ethnic group, 

please specify: 

□ Other Asian, excluding Middle Eastern Please specify: 

□ Other LatirVCentral American Please specify: 

Other. Please specify: 

2. My gender is: □ Female □ Male 

3. My present staff position is that of a: 

□ Academic Staff Personnel. 

□ Administrative Services Personnel (i.g., Business Office, Facilities Division). 

□ Administrator. 

□ Manager. 

□ Student Services Staff Personnel. 

□ Support staff member in any department. 

□ Other Please specify: 

4. At the present time, the approximate percentage of my time at present that I devote to: 

enrolled students is — 

prospective students is 

faculty is 

other campus staff members is 

Individuals from off-campus is 

5. The number of years I have spent on this campus is ' 

6. My department is 

7. My work status is: □ Full-time □ Part-time 
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